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Abstract 
A MIXED METHODS CASE STUDY: EXPLORING THE ASSOCIATION BETWEEN 
TEACHERS’ PERCEIVED SELF-EFFICACY AND CLASSROOM MANAGEMENT 
SKILLS AT A MIDDLE SCHOOL IN CENTRAL PENNSYLVANIA 
 
Charles Edward Stuart, Ed.D. 
Drexel University, June 2017 
Chairperson: Joyce A. Pittman 
Teacher efficacy has been researched for over 30 years, teacher efficacy refers to the 
beliefs of teachers in their abilities to have an impact on classroom management.  Classroom 
management skills have been proven to be a plaguing aspect of the teaching and learning process 
over the past century.  This study answers question about classroom management as it pertains to 
teacher perceived self-efficacy in a middle school in central Pennsylvania.  The findings have 
concluded a correlation comparison of teacher self-efficacy to characteristics of classroom 
management skills.  Additionally, it looks at years of teaching experience, the measure of subject 
matter taught, and the measure of grade level taught, years of teacher experience, and its 
relationship to teachers’ self-efficacy in classroom management. The earlier findings of 
Bandura’s self-efficacy theory suggested that self-efficacy was one’s “beliefs in one’s 
capabilities to organize and execute the course of action required to produce given attainments.  
This mixed methods study examines a middle school in Pennsylvania and their teachers’ 
responses on the seven subscales of Bandura’s instrument Teacher Self-Efficacy Scale: Efficacy 
to Influence Decision Making, Efficacy to Influence School Resources, Instructional Self-
Efficacy, Disciplinary Self-Efficacy, and Efficacy to Enlist Parental Involvement, Efficacy to 
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Enlist Community Involvement and Efficacy to Create a Positive School Climate.  Data was 
collected by using Bandura’s modified survey tool and in-depth interviews consisting of teachers 
at the Central Pennsylvania middle school. 
Keywords: Teachers’ Sense of Efficacy, Teacher Efficacy, Classroom Management, Teacher 
Self-Efficacy, Self-Efficacy, Efficacy and Decision Making, Efficacy and School Resources, 
Efficacy and Instruction, Efficacy and Discipline, Efficacy and Parental Involvement, Efficacy 
and Community Relations, Efficacy and Positive School Climate,  
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Chapter 1: Introduction 
 
Introduction to the Problem 
 The understanding of self-efficacy in teaching and learning of students continues to 
intrigue researchers and practitioners (Mojavezi & Tamiz, 2012).  In past research on teacher 
self-efficacy there is empirical evidence supporting the effectiveness of the self-efficacy of 
teachers or to the self-belief that he or she can influence student achievement outcomes in 
educational contexts (Podell& Soodak, 1993; Muijs & Rejnolds,2001; Tschannen-Moran & 
Hoy,2001).  There are studies showing indications of teacher self-efficacy linked to motivation, 
effort, and persistence in interacting with difficult situations (Gibson & Demo, 1984) (Podell & 
Soodak, 1993).  Additionally, the beliefs of self-efficacy and its relationship to academic 
performance and persistence (Martin & Marsh, 2006) (Skaalvik & Skaalvik, 2004), professional 
commitment (Evans & Tribble, 1986), more positive teacher personal behavior and teachers 
being more open to teaching methods and ideas in teaching (Guskey T. , 1988) and the use of 
more teacher based or a more humanistic approach to resolving student conflict (Woolfolk, 
Rosoff, & Hoy, 1990) indicate this association. 
 Teachers are under many pressures and have various other responsibilities beyond the 
issues of academic proficiency.  Teachers are finding themselves addressing many demands, in 
management of the classroom, some that are constantly changing and with very little incentive or 
motivation.  Teachers appear to be more openly expressing their dislike for the lack of perceived 
support rather than for being in the classroom.  Teachers are scrutinized when a student’s 
academic outcomes are not positive, and with minimal professional development training, 
teachers are expected to educate students that have a wide range of emotional and behavior 
problems.  With budget cuts and lack of funding, many school districts are unable to give 
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teachers the necessary resources and professional development training to meet all students’ 
needs.   
 Classroom management has proved to be a cumbersome aspect of teaching over the past 
few years. The need to develop a functional process of positive classroom management has 
heavily contributed to teacher stress and burnout (Gordon, 2002), (Jepson & Forrest, 2006) 
Stress has been studied over the past 40 years with the notion that working environments, which 
would include teacher’s classrooms, can and do promote stress. Lazarus and Folkman (1984), 
created a stress model that considered the impact of the environment, the person, and the various 
coping techniques used when under stress.  Stress is being defined as:  
A relationship between the person and the environment, which considers characteristics 
of the person, on the one hand, and the nature of the environment event on the other.  
Psychological stress is a relationship between the person and the environment that is 
appraised by the person as taxing and exceeding his or her resources and endangering his 
or her well-being.  The judgment of a person-environment relationship is the stressful 
hinge on the cognitive appraisal. (Lazarus & Folkman, 1984, p. 21). 
Lazarus and Folkman (1984) created a model that views reciprocal interactions of the 
environment to an individual's cognition and the coping skill or behavioral response that takes 
place when something creates a stressful situation.  This model is very like Albert Bandura's 
Social Learning/Social Cognitive Model (Bandura, 1986).  Here, he suggests there is a reciprocal 
determinism with learning that involves cognition, behavior, and the environment, and that for 
learning to take place these three facets must be present.  Lazarus (1999) examines stress and 
vulnerability.  He also indicates that personality factors have a direct influence on the things that 
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people find themselves vulnerable too, and some characteristics related to coping techniques 
used to help people resist stress, including a person’s sense of self-efficacy. 
Problem Statement 
It is unclear whether there is a significant correlation between teachers perceived self-
efficacy characteristics of classroom management skills and their years of teaching experience. 
The problem in this mixed methods study examines the association between teachers 
perceived self-efficacy and their classroom management skills. Additionally, and in Chapter 4 
the research will look at the correlation of the years of teaching experience, the measure of grade 
level and the measure of the subject topic being taught in a Central Pennsylvania middle 
school. This study has explored whether or how teachers' high or low perceptions of self-efficacy 
influence their classroom management skills. Teacher efficacy or teachers’ beliefs in their ability 
to perform the various tasks required of them as educators, continues to be related to student 
achievement (McLaughlin & Marsh, 1978), student motivation (Midgley, Feldlaufer, & Eccles), 
teacher valuing of educational innovation (Cousins & Walker, 2000), classroom management 
skills (Woolfolk, Rosoff, & Hoy, 1990), and the constant stresses that teachers are consumed 
with each day (Greenwood, Olejnik, & Parkay, 1990).   
Through the previous conversation with the current Principal of the middle school in 
Central Pennsylvania, concerns were expressed for a teacher that appeared to have low self-
efficacy in their abilities to properly manage a classroom.  The Principal discussed this 
individual teacher was proficient in math but felt that due to their inability or unwillingness to 
establish relationships within the classroom this directly affected their ability to properly manage 
the classroom. 
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The researcher has, therefore, ascertain, through survey and interviews, the effects of 
teacher efficacy as perceived by each teacher and its relationship to classroom management at 
this middle school in Central Pennsylvania.  Currently at this middle school within the past few 
years, there has not been consistency or cohesiveness in teaching staff, and administration 
personnel. With new leadership and new teachers comes changes that has required quick 
adaptability and within this process, leadership changes.  
One of the most important responsibilities of a teacher is their ability to effectively, have 
the knowledge and willingness to manage a classroom.  Classroom management has the largest 
effect on student achievement (Marzano & Marzano, 2003).  There must be an element of trust 
between principals and teachers. Trust must occur between all stakeholders, and this is a process 
of development and nurturing over time and through positive interactions. The principals must be 
able to count on classroom teachers to give their best efforts in educating students daily.  
Teachers must have and maintain trust in their principals to provide support and encouragement 
through the academic school year (Tschanned-Moran, 2011).  
 With the lack of consistency and the constantly changing staffing environment at this 
middle school, the time required to develop trust between school administration, and teachers 
falls short.  Based on this lack of consistency and flux, it could be assumed, that teacher efficacy, 
which requires a trust component, was low among the teachers at this middle school. 
Statement of Purpose 
The purpose of this mixed methods study has been examining the relationship between 
teachers' perceived self-efficacy and classroom management skills in a Central Pennsylvania 
Middle School.  Additionally, and in Chapter 4, the research has also completed the correlation 
between  the years of teaching experience, the measure of grade level and the measure of the 
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subject topic being taught in a Central Pennsylvania Middle School. This study has explore 
whether teachers’ perception of high or low self-efficacy influences their classroom management 
skills. 
Significance 
The significance of this research is that by focusing on the above mentioned seven areas 
as addressed on Bandura’s Teachers’ Efficacy Instrument of the functioning of the middle 
school, the researcher will develop suggestive strategies to improve teacher’s perceptions of self-
efficacy in the daily management of their classrooms practices. This study’s contribution to the 
existing body of work in this field is done by looking at the dynamics of a teacher in a middle 
school environment and how teacher's self-efficacy relates to classroom management at this 
middle school. The researcher will make possible suggestions to administration and stakeholders 
on research in the future regarding how teachers' self-efficacy plays a role in classroom 
management, teacher stress, teacher longevity, and teacher self-esteem. 
A positive teacher’s self-efficacy in the classroom environment is crucial in creating an 
environment that will be conducive to quality and effective instruction, to the teachers own belief 
in their ability to perform the various tasks required of them as educators, with classroom 
management being one of those tasks. Positive teachers' self-efficacy is often a measurement of 
motivation and student achievement as studies have shown in teacher interacting with difficult 
situations (Gibson & Demo, 1984; Podell & Soodak, 1993).  A more positive personal attitude 
and teachers being open to new teaching methods and ideas (Guskey T., 1988) will assist 
teachers in the use of more teacher based thinking approach in the use of conflict resolution in 
the classroom management (Woolfolk, Rosoff, & Hoy, 1990). Teachers have been identified in 
many studies as making the greatest difference in student motivation and overall achievement 
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(Brophy & Good, 1970; Good, 1987; Good and Weinstein, 1986; Alvidrez & Weinstein, 1999).  
For students to succeed, they must have a teacher with high self-efficacy. A teacher that truly 
believes in their personal ability to motivate others, one who has cognitive resources, and courses 
of action needed to have self-control over task demands related to management of a classroom 
(Bandura A., 1986). 
In any educational setting, there are numerous stakeholders:  students, parents, 
community, teachers, administrators, and school board members.  Finding a solution to the 
positive and functional way of classroom management that assists in the increase of overall 
student achievement will be beneficial to all.  The students will have the preparation needed to 
advance to the next level of education. The parents and community members will have a sense of 
pride and trust in the middle school and entire school district. The administrators will see success 
in improving their relationships, best practices, and training, and develop the much-needed trust 
to join in the visions and goals of their principals. The members of the school board will gain a 
better understanding to better prepare them to make future decisions.  These decisions will keep 
the quality of education at the middle school on the rise.  They will also give the teachers a better 
understanding of their self-efficacy and how this affects their everyday duties and responsibilities 
in creating and maintaining a positive learning environment at a middle school in Pennsylvania.  
Research Questions 
Central Questions:  
1. Is there a significant correlation between teachers’ perception of their self-efficacy and 
classroom management skills in a middle school in Central Pennsylvania?  
Additional variables considered are: 
        1.  Correlation of years of experience 
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2.  Correlation of measure of grade level 
3.  Correlation of measure to subject matter taught 
2. How do middle school teachers describe the influence of their perceptions of their self-
efficacy and ability to implement effective teaching and learning practices in the 
classroom? 
Sub-questions: 
1. How do teachers perceive or describe their influence on decisions that are made in school 
by leadership? 
2. How do teachers describe their ability to influence children to follow classroom rules? 
Conceptual Framework 
Researcher Stances 
 Pragmatism is the foundational stance of this study.  It incorporates and defines the 
researcher’s philosophical and theoretical beliefs.  This philosophy comes out of actions, 
situations, and consequences rather than antecedent conditions.  Here instead of focusing on the 
methods, the researcher placed emphasis on the research problem and use all approaches 
available to understand the problem.  The researcher has freedom of choice, free to use the 
methods that best serve their needs and purposes.  This philosophy is a thought process of 
thinking that a choice between one position (epistemology, ontology, or axiology) and the other 
is, in practice, unrealistic; it is debated that the most deciding factor of which philosophy in 
adopting is the research questions (Creswell & Plano Clark, 2011).   
 When considering research methodology and philosophy, there are two traditional 
methods, quantitative and qualitative. Researchers today have found the need in some research 
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cases to use a mixture of either method or a mix methods approach, also known as 
deductive/inductive (Creswell, 2009).   
 Pragmatists do not see the world in absolute unity, and the truth is that which works at the 
time.  Pragmatists do agree with constructivists and advocatists that research always occurs in 
social, historical and political contexts (Creswell, J. W., 2008). 
Experiential Base  
These theories, concepts and ideas of education viewed by this researcher were not 
thoughts of concern while attending k-12 public school, nor a university for a Bachelor of 
Science degree.  Rather, this was viewed as a tool of society through the eyes of a young adult 
looking for the next adventure, not realizing that the next educational journey, or any journey, 
would require a certain level of knowledge stemming from the past, current, and future of what is 
attained through education.  The concerns of the value of the education are received, or the 
quality of the educator was nothing but a passing joke when relating to friends with similar 
feelings.  The ability to gain the information offered from the teachers was not an issue.  The 
issue was the motivational factors, and the need to be motivated to maintain the various levels of 
education, not only for the student but the teacher also.  For this researcher it was not the 
motivation of a teacher, but the motivation of a sport that kept the educational experiences at a 
minimum level, thus some of the setbacks at the beginning of my current educational journey. 
It was not until the researcher entered parenthood that the concepts and practices of 
education became something very real.  It was also a time of reflection and dreaming of the 
importance of paying attention and embracing the knowledge offered.  Now as a parent, 
education took a new position.  This researcher’s journey had begun and knowing the future 
would yield research this researcher wanted to select a research project that will address 
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teachers’ perceptions of self - efficacy in a middle school setting here in Pennsylvania, and how 
this could affect classroom management. In listening to the stories from the researchers’ children 
of the many negative situations they encounter daily in their classrooms, the researcher became 
interested in how a teacher’s personality played a role in conflict resolution in the classrooms 
and how this related to the classroom management.  
 In looking back on influences and motivational factors that would have ensured the best 
education possible, or the one person that would have been the focal point of life's journey, this 
researcher sees the teacher. Today, current beliefs and opinions put the teacher on the front line 
of having the most impact, especially when parents are not actively involved in the future 
development and motivation of a student. For this reason, in answering the following question: 
Does teacher self-efficacy matter?  This question can be answered, and further research would 
help in supplying that answer.   
As a parent, and now the researcher, concerned about the education of children, having a 
better understanding of the effects of teacher self- efficacy on student relationships in classroom 
management and the overall effectiveness of the ability of the teacher to create a positive 
learning environment has come to the forefront.  In now becoming more knowledgeable about 
teacher self-efficacy and its relationship to classroom management has taken the researcher to a 
different level of understanding the teacher's ability to motivate not only the student but 
themselves at the same time. As the researcher, this has also made me aware of my biases when 
considering what it takes to motivate teachers to become teachers. Becoming more involved 
included more contact time with teachers on an individual and more personal level discussing 
motivational factors in a career of teaching. 
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As a researcher and parent, it is very crucial that these biases are identified and a constant 
awareness of them is confirmed with every word written while doing research. This 
connectedness and self-awareness will increase the validity and reliability of the research.  With 
this awareness of the perceptions of teacher self-efficacy and its relationship to classroom 
management, and believing that teachers are where learning begins.  The idea of a research 
project that looks at teacher self-efficacy offers the researcher, whose career field has been 
outside education, a better viewpoint of what motivates, or what may be the causes of the lack of 
motivation, with teachers.  In understanding teacher, self-efficacy, as it pertains to classroom 
management, and the correlation to frontline educators that share the possibility of educating our 
children in a safe environment, for the future of our society, are included in the personal and 
professional goals of the research.  
The researcher's goal of being a school district superintendent and knowing what 
motivates the ones that share the responsibility of educating children, in a safe environment, is 
without a doubt, of extreme importance.  When considering this goal and journey, there were 
many thoughts of how this would become a reality.  There would be the doubt that a person 
could come into this field of endeavor without any frontline experience for an extended period. 
Thus this researchers' ability to lead such a group would come into question.  By completing this 
research and defining teachers within this research, the format would be a possible way of 
grasping the focus of persons involved in this journey, to share beliefs and show how past 
experiences brought to the table will only enhance the education of all children, thus impacting 
the quality of education in public school districts.  
Theoretical Framework 
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The concept of self-efficacy continues to be extensively studied by Albert Bandura. This 
term grew from Social Learning Theory and the concept continues to be refined and reexamined 
by Albert Bandura.  Self-efficacy, as defined by Bandura (1986), refers to people’s beliefs about 
their capabilities to exercise control over events that impact their lives.  It also includes the belief 
in people of their capabilities to mobilize their motivation, cognitive resources, and courses of 
action needed to have self-control over task demands (Bandura, (1991).  In looking at the base or 
core of the self-efficacy theory is the persistence of changing behaviors and the courses of action 
that are determined by expectations concerning behavioral skills and capabilities with the 
likelihood of using effectively coping skills with the demands of the environment and various 
changes (Maddux, 1995). 
The degree of self-efficacy teachers may experience directly related to depression, stress, 
lower self-esteem, and anxiety. These teachers may harbor pessimistic thoughts about their 
accomplishments and personal development (Schwarzer, 1999). The opposite assumption that 
can be made from this is teachers who have higher levels of self-efficacy have higher levels of 
self-esteem and motivation.  They also maintain a positive self-perception of competence and are 
more optimistic in their approach to various environmental settings.  As discussed by Maddux 
(1995), factors that have a direct influence on self-efficacy levels are successes and failures in 
performance accomplishments are based on mastery experiences (Maddux, 1995).  
Teacher efficacy is defined as teachers’ beliefs in their abilities to organize and execute 
courses of action necessary to bring about desired results (Tschannen-Moran, Woolfolk Hoy, & 
Hoy, 1998).  Teacher efficacy, for future considerations, could be viewed as a future-based 
motivational construct that will help teachers identify their competency beliefs for teaching.  
Teacher efficacy or teachers’ beliefs in their ability to perform the various tasks required of them 
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as educators continue its relevance to student achievement (McLaughlin & Marsh, 1978), student 
motivation (Midgley, Feldlaufer, & Eccles, Change in teacher efficacy and student self and task-
related beliefs in mathematics during the transition to junior high school., 1998), and (Cousins & 
Walker, 2000) classroom management skills (Woolfolk, Rosoff, & Hoy, 1990), including the 
constant stresses that teachers experience each day (Greenwood, Olejnik, & Parkay, 1990).   
Conceptual Framework 
 
Figure 1. Conceptual Framework: A Pragmatic Approach to Teacher Self-Efficacy and 
Classroom Management in Middle School 
The goal of this dissertation study and conceptual framework is to study teachers’ 
perception of self-efficacy, and it pertains to classroom management.  Additionally, and in 
Chapter 4, the study will also explore whether teachers' perception of high or low self-efficacy 
and years of teaching experience, the measure of subject matter taught and the measure of grade 
level taught influences their classroom management skills. The mixed methods case study 
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approach with a survey instrument and individual interviews will be utilized by the researcher for 
this study.  
Teacher Self-Efficacy Theory and Classroom Management 
  There have been some research studies that have discussed teachers' self-efficacy and its 
relationship to classroom management. Teachers’ self-efficacy could affect classroom 
management in many ways.  The teachers who have high self-efficacy beliefs instead of the 
teachers with a low self-efficacy belief will likely implement instructional innovations to use the 
classroom management. These same teachers will use modern approaches and teaching methods 
to motivate students and to take responsibility for the students in an all-inclusive classroom 
(Allinder, 1994), to manage classroom student conflict (Chacon, 2005), with the ability to keep 
the student focused on the immediate task (Podell & Soodak, 1993). 
Classroom management reflects a teacher's in-class activities, such as learning activities, 
teacher and student relationships, and behavior, social communication, and order within the 
classroom. (Burden, 2000; Chambers, 2003; Good & Brophy, 1984; Henson, 2003) The study 
will also review the different theories of teacher self-efficacy over the past few years and how 
the theories have expanded in definition over the past few years. 
Teacher Self-Efficacy Affects Classroom Learning 
Considering so many ways of defining teachers' beliefs about themselves, why is teacher 
efficacy such an important construct? Simply put, empirical studies have recognized teacher 
efficacy as a major predictor of teachers' competence and commitment to teaching—more 
powerful than self-concept, self-esteem, and perceived control. The reviews of the impact of 
teacher efficacy by Ross (1992), Goddard et al. (2000), Labone (2004), and Wheat-ley (2005) 
reveal consistent findings that teachers who report a higher sense of efficacy, both individually 
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and as a school collective, tend to be more likely to enter the field.  They will also report higher 
overall satisfaction with their jobs, display greater effort and motivation, take on extra roles in 
their schools, and are more resilient across the span of their career. Moreover, the extent to 
which shifts in teacher efficacy take place as teacher’s transition into new contexts appears to 
depend upon the level of support in the context of greater support from administrators and 
colleagues' buffers against declines. 
Individual and Collective Teacher Sense of Efficacy  
Teachers with higher levels of efficacy are more likely to learn and use innovative 
strategies for teaching, implement management techniques that provide for student autonomy, set 
attainable goals, persist in the face of student failure, willingly offer special assistance to low-
achieving students, and design instruction that develops students' self-perceptions of their 
academic skills. Moreover, Woolfolk Hoy and Davis (2005) argue that teachers who feel 
efficacious about their instruction, classroom management, and relationships with students may 
have more cognitive and emotional resources available to press students towards completing 
more complex tasks and developing deeper understandings. Teachers with a high sense of 
efficacy may be less afraid of student conflict and more likely to take greater intellectual and 
interpersonal risks in the classroom.  Collective teacher efficacy is “the perception of teachers in 
a school that the efforts of the faculty as a whole will have a positive effect on students” 
(Woolfolk Hoy, et al., in press). Hoy and Miskel (2008) argue that a school's system of shared 
beliefs binds the teachers together and gives the school a distinctive identity. Like self-efficacy, 
collective efficacy is associated with the tasks, level of effort, persistence, shared thoughts, stress 
levels, and achievement of groups. Studies have demonstrated that higher aggregate teacher and 
collective efficacy is associated with increased rates of parental involvement, increased school 
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orderliness, teacher innovation, teacher familiarity with colleague's courses, reduced 
suspensions, and dropout rates, and higher achievement across elementary and secondary 
schools. In a series of studies Roger Goddard (1966) and colleagues found the collective efficacy 
of a school had a greater positive impact on student achievement and the management of 
classrooms than the locale of the school (i.e. urban, suburban, and rural) and individual student 
demographic variables (e.g. race, gender, socio-economic status) (Education, 2011-2012). 
Definition of Terms 
          The researcher has used the following terms throughout the literature review and 
discussion of the research.  The accompanied definitions have been applied throughout the 
research study.   
• Classroom Management - Stephens and Crawley (1994), their book speaks of his five 
types of competences with six subsections on how to become an effective teacher.  
Within this information, he speaks of classroom management, and he defines it as 
when teaching a subject to a point where effective learning is ensured, and at the 
same time, the classroom order is achieved.  Stephens and Crawley (1994) lastly 
speak of what is one of the most important competences, that being classroom 
management.  Also during this time, it was also expressed by (Wang, Haertel, & 
Walberg, 1994), that teacher’s classrooms management skills, in studies over the past 
50 years, was the most important factor in teaching-learning activities.   
• Teacher Self-Efficacy- It is the belief of an individual that he perceived causes of a 
targeted outcome are within their control (Rotter, 1966). Self-efficacy refers to 
people’s beliefs about their capabilities to exercise control over events that affect their 
lives (Bandera, 1986). That is the degree in which a person believes that events are 
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determined by their actions (Parkay, Greenwood, Olejnik, & Proller, 1988).  A 
teacher’s perception of skills and aptitude they possessed to help students learn, can 
stimulate change in student learning and can create high-quality programming that 
will improve student achievement (Short, 1992). 
• Professional Development- Again in mentioning Stephens and Crawly (1994) and 
speaking of five types of competences and six subsections to be an effective teacher, 
he speaks of professional development.  He defines professional development; 
o As the first step in the education of teachers.  This is considered the most 
important step in the ongoing professional development of teachers.  This is 
activities to enhance professional career growth.  “The sum total of formal and 
informal learning experiences throughout one’s career from preserve teacher 
education to retirement” (Fullan, 1991, p. 326) 
• Leadership- the approach that one takes in guiding others toward a vision and goals, 
ensuring that resources and processes are in place (Center, Leadership, 2004) 
• Best Practices- current, research-based decision-making that makes up “serious, 
thoughtful, informed, responsible, state-of-the-art teaching (Zemelman, Daniels, & 
Hyde, 2005) 
Assumptions 
  
 The researcher assumes that any gaps in professional practices or knowledge as it 
pertains to teacher self-efficacy and its relationship to classroom management in a middle school 
in Pennsylvania were addressed as the surveys were returned and reviewed.  It's now the issues 
lending themselves to the decline in a teachers' ability to positively manage a classroom as it 
relates to teacher self-efficacy are identified in the final report in Chapter 5.  
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 Based on researcher’s experience and the information gathered in numerous informal 
conversations with teachers of various backgrounds, three primary assumptions were made 
regarding this study.   
• Teachers when taking this survey will be honest and without bias in their responses. 
• Teachers will complete this survey promptly. 
• Teachers are experiencing difficulties in classroom management due to student behavior. 
• Teachers will be amenable to taking part in this research for a learning opportunity in 
understanding self-efficacy and how it relates to negative behaviors in the classroom.   
The findings of this information suggest a relationship between a teachers' level of self-efficacy 
and their belief in his or her capacity to execute behaviors necessary to produce specific 
classroom management outcomes in establishing an effective learning environment.    
Limitations 
This research focused on the implications of teacher’s self- efficacy in classroom 
management at a middle school in Central Pennsylvania. This study was limited to only one 
middle school in Central Pennsylvania.  Therefore, findings from this study are limited to this 
specific school that the data was collected from and cannot be generalized to other schools in 
Pennsylvania. Teachers at a middle school in Central Pennsylvania were surveyed as the primary 
means of data collection.   
Surveys measured teachers’ self-reported behaviors, which may or may not be exact measures of 
a teacher’s self-efficacy.  The teachers surveyed use a verbal frequency scale to indicate the 
importance of each item on the survey. A concern is the interval values provided by this type of 
scale, and the differences between the Likert rankings are not often equal.  The teachers surveyed 
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by interpreting and defining terms such as nothing, very little, some, quite a bit and great in 
different ways.  
The interpretations of respondents for an item can vary on such a large continuum. The Likert 
Scale is one dimensional with only 5-7 options of choice, and it is the difference between the 
choices or the interval value that also has meaning. A limitation could be understanding this 
interval and how it may relate to the overall validity of the research. People who may have issues 
with extremists may refrain from choosing the extreme options on a scale due to the negative 
implications involved with this entity and that could affect the accuracy, especially if it is the 
extreme choice that is the most accurate (LaMarca, 2011). To reduce this limitation, the 
researcher modified the survey tool to enhance better the accuracy of this research.  
Another limitation of this research would be the self-reporting by the teachers are not 
validated for accuracy.  The survey and further observation of teachers will need follow up 
studies so that additional data about teacher self-efficacy as perceived by teachers and its 
relationship to actual classroom activities and management can be studied.  However, there are 
many other variables when it comes to teacher self-efficacy and the management of classrooms 
that was not controlled for in this study.  Finally, the sample of teachers proved to be a 
limitation, due to their willingness to and their ability to participate in this research study. 
Delimitations 
 The main delimitation of this research is the only data collected will be that of a local 
Central Pennsylvania Middle School.  The researcher's reasons for the selection of this site was 
due to the many changes in leadership over the past years, weeks, and days. The implications of 
this type of management, instability and leadership style, regarding teacher self-efficacy, would 
be something for future research and could fill some of the remaining gaps in the understanding 
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of teacher self - efficacy and a discussion of retention in a system where leadership and 
management are short terms. 
Summary 
 Classroom management has become an increasing concern that teachers face in 
classrooms today, a concern that researchers have struggled with since the 1900's.  Now, over a 
century later, the same issues of classroom management are being studied for answers.  As part 
of the profession, a teacher is expected to have the ability, training, and motivation to manage 
classrooms.  Today, more teacher training is being focused on classroom management. However, 
there have been, and continues to be complaints from pre-service teachers that classroom 
management instruction fails in comparison, according to conversations with various teachers 
throughout the process of this research.  
Classroom management is the first brick in building the foundation for learning.  Without 
this foundation, a positive learning environment will not and cannot grow, and without this 
student cannot and will not learn. As a way for the administration to gauge the successfulness of 
a teacher, classroom management would be one of the primary indicators. 
Overall, the researcher has employed mixed methods research that explores the 
relationship between middle school teachers’ self-efficacy and what value this has for classroom 
management in a Central Pennsylvania middle school and has created a research-based mix 
methods study intended to suggest improvements and research for the future.   The researcher, 
focused on the data analysis of this study, to recommend strategies to enhance the abilities of 
teachers in successfully managing their classroom.  This data will give additional insight in 
creating a learning environment necessary for high student achievement. The researcher 
surveyed teachers to gain the data and understanding of their perceptions within each category.  
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With the results of this study, the researcher envisions research and practitioner-based 
suggestions to increasing teacher self - efficacy and competence in classroom management. The 
researcher, based on the results of this study, will make suggestions for further research on 
teacher self - efficacy and its relationship to classroom management in this middle school in 
Pennsylvania, and other schools throughout this Commonwealth.  
The construct of teacher self – efficacy is imperative, and in the relationship with their 
perception is examined when seeking suggestions how to manage a classroom better. For one to 
motivate others and motivate self, one must maintain a positive conscience of self and emotional 
awareness of self and others. Bandura's discussion of Social Cognitive Theory (1977), is where 
he first shared his thoughts on his concepts of self-efficacy, that self-efficacy was the main force 
of motivation of an individual’s action. (Bandura A., 1977).  
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Chapter 2: The Literature Review 
Introduction 
This literature review has looked at the research on teacher self-efficacy and classroom 
management and the relationship to a middle school in Central Pennsylvania.  The following 
review has approach this research by offering supportive overviews of this research to this point.  
Figure 2 
Literary Map 
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were used to identify the various scholarly, primary research studies conducted and proven 
relevant to defining teacher self-efficacy and its relationship to classroom management.  Also, 
connections and contradictions will be explained. 
Self-Efficacy Theory and Classroom Management 
Research on Self- Efficacy has acknowledged there are many acknowledged ways that an 
individual holds belief in themselves, further reinforced by their notions of perceived 
competence.  Specifically, when human learning and issues of motivation have received the most 
recent attention.  Investigations on these self-constructs attested to the importance of one’s 
perceived self as opposed to the “actual” self in successful functioning and adaptation across 
different domains (Bandura A., 1993).  
Those of us with positive self-images live daily with the perception of being able to 
overcome the many obstacles in our lives. Those who feel lesser about their abilities to overcome 
daily obstacles and not reach their expected potential in resolving obstacles based on their 
potential capacity.  It has been cited in research by Bong & Clark (1999) and affirmed that 
"constructs of self-belief, are not mere reflections of one's past performances but are active 
producers of human attainments" (p. 139). 
It was noted by (Pajares, 2002), in “Overview of Social Cognitive Theory and Self-
Efficacy" that in conjunction with Bandura A., 1986 indicated a view of human functioning that 
showed self-reflective processes in one's ability to adapt and change.  Most people have a built-
in system that gives them some measure of control over one's thoughts, actions, and personal 
feelings.  As discussed by (Pajares, 1996) he asserts this type of one's ability to adapt to change 
accommodates a person’s cognitive and affective structures and includes their ability to 
symbolize, regulate one’s behavior and engage in reflection of one’s self. 
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Pajares (2002): 
Bandura advanced a view of human functioning that accords a central role to cognitive, 
vicarious, self-regulatory, and self-reflective processes in human adaptation and change. People 
are viewed as self-organizing, proactive, self-reflecting and self-regulating rather than reactive 
organisms shaped and shepherded by environmental forces or driven by concealed inner 
impulses.  From this theoretical perspective, human functioning is viewed as the product of a 
dynamic interplay of personal, behavioral and environmental influences. (p. 1).  
In Social Cognitive Theory, self-referent can be the directors between what we know and 
how we put it into action. (Bandura, 1986, p. 391).  
Bandura (1984) stated that: 
People are not simply reactors to their immediate environment or steered by past 
stimulus inputs. Most of their behavior, except for patterns that eventually 
become routinized, is partly guided by the exercise of forethought. Among the 
forms of forethought that affect action, none is more central or pervasive than 
people’s judgments of their capabilities to deal with different realities. In their 
daily lives, they continuously must make decisions about what course of action 
to pursue, how much effort to invest in them, and how long to continue those they 
have undertaken. Because action on misjudgments of personal capabilities can 
produce detrimental consequences, proper appraisal of one's efficacy has 
considerable functional value. (p. 231) 
Other theorists have developed similar definitions of self-efficacy. Per 
Tschannen-Moran, Woolfolk Hoy & Hoy (1998):  
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Self-efficacy must do with self-perception of competence rather than the actual 
level of competence, this is an important distinction of self-efficacy because 
people regularly overestimate or underestimate their actual abilities, and these 
estimations may have consequences of the courses of action they choose to pursue 
or the effort they exert in those pursuits.  Over or underestimating capabilities 
may also influence how well people use the skills they possess. (p.2)  
  Bandura introduced the first construct of self-efficacy in 1986 with his publication of, 
Self-efficacy: Toward a unifying theory of behavioral change. He included the self-efficacy 
construct in the Social Cognitive Theory of Human Behavior.  By doing this, he departed from 
the already established theories of cognitivism; here cognitive development was under the 
influence of social influences. Bandura (1997) published Self-efficacy: The Exercise of Control, 
here Bandura placed, even further, self-efficacy in a theory of personal and corporate house that 
along with other socio-cognitive factors that regulated human well-being and attainment to 
operate as a team.  Where this theory gained in power was mixing of sources of efficacy, their 
functions, the ways in which diverse effects are produced and the possibilities when looking at a 
change of one's conceptual framework.  The beliefs of self-efficacy may very well be the strong 
determinants and predictors of the level of accomplishment that individuals could achieve 
(Pajares, 1996).   
 Brouwers and Tomic (2000) cited Bandura and Maddux in suggesting that self-efficacy beliefs 
varied along three dimensions:  
1. Magnitude, which referred to the level of a person believes he/she capable of 
performing, 
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2. Generality, which referred to the extent to which changes in self-efficacy beliefs 
extend to other behaviors and situations, and 
3. Strength, which referred to the resoluteness of peoples’ convictions that he/she 
could perform a behavior in question. 
Self-efficacy beliefs were possible of influencing human behavior through mediating 
processes. 
In further discussing self-efficacy by Bandura and Maddux and as cited by Brouwers & Tomic, 
2000 these mediating processes include; 
1. Influence the motivation of people to persist in the face of obstacles, 
2. Influence goals that people set for themselves and strategies that people envision 
for attaining these goals, 
3. Influence how people feel about themselves when they attempt to reach their 
goals, and 
4. Influence situations that people select regarding their challenge. 
In other words, efficacy beliefs could assist a person in deciding how much work, or effort, an 
individual could be expected to expand on various tasks, and how long they could cope in a 
positive manner when confronting conflict and how strong a person could be when facing 
adverse conditions.  As stated by researcher and echoed by Pajares (1996), individuals with a 
high perception of self-efficacy were more likely be more motivated and put forth greater effort, 
persistence, and resilience.  Similar to discussions of Bandura (1994) when referring to what 
attributes to failures and setbacks of an individual. 
The literature also shows where high self-efficacy in one domain does not automatically 
guarantee high efficacy in another.  This sense of efficacy, argues that a person's self-efficacy 
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beliefs about one activity may not transfer to another, in other words, self-efficacy beliefs, "may 
vary across realms of activity, different levels of task demand within a given activity domain, 
and under different situational circumstances" (Bandura A., p.6).   This insight is considered very 
important in further research implications on teacher's self-efficacy.  Especially research 
conducted in secondary schools, where many teachers face numerous decisions, challenges, and 
conflicts (Raudenbush, Rowan, & Cheong, 1992). 
Beliefs of self-efficacy do have an impact on a person's thought patterns and emotional 
reactions.  Those with low self-efficacy may avoid the tasks that appear to be difficult to them.  
Their pessimism may cause them to believe that something is more difficult than it is.  This 
thought process can also cause stress, depression and limit self-awareness of how best to solve a 
conflict.  These individuals usually think of themselves as having low aspirations and weak goal 
and work commitment.  When confronted with a task with some difficulty they may find 
themselves concentrating more on personal deficiencies and other obstacles they may encounter, 
rather than concentrating on how to perform successfully (Brouwers & Tomic, 2000).  When 
making these kinds of decisions, individuals with low self-efficacy will fall into a pattern of 
giving up.  Their efforts will normally decrease.  These individuals have difficulty recovering 
their sense of efficacy following failure or setbacks and are more likely develop additional stress 
and personal development (Bandura, 1984; Pajares, 1996). 
 There have been some research studies that have discussed teachers' self-efficacy and its 
relationship to classroom management. Teacher's self-efficacy could affect classroom 
management in many ways.  The teachers have high self-efficacy beliefs instead of the teachers 
with a low self-efficacy belief will likely implement instructional innovations to use the 
classroom management. These same teachers will use modern approaches and teaching methods 
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to motivate students and to take responsibility for the students in an all-inclusive classroom 
(Allinder, 1994), to manage classroom student conflict (Chacon, 2005), with the ability to keep 
the student focused on the immediate task (Podell & Soodak, 1993).  Classroom management 
reflects a teacher's in-class activities, such as learning activities, teacher and student 
relationships, and behavior, social communication, and order within the classroom. (Burden, 
2000; & Chambers, 2003; Good & Brophy; Henson, 2003). 
Teacher Self-Efficacy and Classroom Learning 
 There has been growing interest in teacher perceptions of their self-efficacy for the past 
two decades. Research conducted by RAND Corporation (Berman, McLaughlin, Bass, Pauly, & 
Zellman, 1977), and by Bandura’s (1982, 1986) theories on self-efficacy. 
 Teacher efficacy is defined as the degree to wish teachers would believe they have the 
ability to affect student performance (Ashton, 1984), or “teachers’ beliefs or convictions that 
they can influence how well student learn, even those who may be difficult or unmotivated” 
(Guskey & Passaro, 1994).  Research has shown that a teacher's sense or perception of self-
efficacy shows cause for many of the variables that contribute to their performance in their 
classroom. 
 Tschannen-Moran, Wolfolk Hoy, and Hoy, (as cited in Brouwers & Tomic, 2000) has 
proposed an integrated model, reflecting the cyclical nature of teacher efficacy.  They inferred 
that: 
Within this model, teachers; efficacy judgments resulted from the interaction 
between personal appraisal of the relative importance of factors that make 
teaching difficult and an assessment of self-perceptions of personal teaching 
capabilities.  To make these assessments, teachers draw information from four 
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sources: enactive mastery experiences, vicarious experiences, verbal persuasion 
and physiological arousal.  The consequences of teachers’ efficacy, the goals 
teachers set for themselves, the effort they put into reaching these goals and their 
persistence when facing difficulties, influence teachers’ performance levels, 
which in turn serve as new sources of efficacy information (p. 241). 
 Tschannen-Moran, Wolfolk Hoy, and Hoy (1998) presented a model of the cyclical nature of 
teacher efficacy. Figure 1 shows the graphical representation of this model.  
 
Figure 3 
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Note:  Tschannen-Moran, Woolfolk Hoy (1998), p.228 
  “Efficacy is a function of a teacher’s source of efficacy information, cognitive 
processing, analysis of the teaching task, assessment of personal teaching competence, goals, 
efforts, persistence, and performance” (Tschannen-Moran et al., 1998, p 228). 
 Researchers found that teachers’ perception of self-efficacy changes when they are 
transferred to a middle school (Midgley, Feldlaufer, & Eccles, 1989).  There are many 
characteristics of a middle school that makes it probable that middle school teachers' efficacy 
will differ from that of a teacher in elementary school due to middle schools being larger and less 
personal.  Middle school teachers usually have more students for instruction making it less likely 
the teacher will come to know the student well (Midgley, Feldlaufer, & Eccles, 1989).  Teachers 
that come to a middle school, especially with elementary school background, and experiencing a 
much larger number of students, may feel their ability to influence achievement and control.  
Research by Fuller and Izu (1986) found that elementary teachers accepted their responsibility 
for their lack of success much more than secondary teachers.   
Teacher Efficacy and Classroom Management 
  Per the research of Woolfolk, Rosoff, and Hoy (1990) and the proposal that this research 
generated was that teachers' sense of efficacy appeared to have a direct relationship to the ways 
in which they view their ability to management a classroom. Teacher perceptions of self-efficacy 
in classroom management involve their ability and beliefs in their capabilities to take a course of 
action, organize it and then execute this course of action to maintain order in the classroom 
(Brouwers & Tomic, 2000).  It was the research of Gibson and Bembo (1984) predicted that 
higher teacher efficacy in classroom management showed evidence of teacher’s preference for 
certain strategies to manage such things as encouraging students to extend more effort, providing 
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praise and helping students develop goals to become more successful. This research of teacher 
efficacy was expanded by (Emmer & Hickman, Teacher Efficacy in Classroom Management and 
Discipline, 1991) and in this process, a third dimension was added to the research of Gibson and 
Dembo.  This third factor was called classroom management and discipline. 
  Woolfolk and Hoy (1990) in their research, based an argument that teacher's self-efficacy 
regarding the control of students could impact their management strategies in their classroom.  
This teacher perception could also play a significant role in a teacher attaining and maintaining a 
learning environment that is positive and comfortable. 
Teachers with low self-efficacy and who have doubts about their abilities to be successful 
in an activity where they are tasked to deliver were quick to view this activity as a threat. One in 
which they would make efforts to avoid.  If a teacher does not have the confidence in themselves 
in their ability to maintain classroom order would not be able to avoid this feeling of threat. 
Teachers with low self-efficacy lack self-confidence in their abilities to manage a classroom and 
would feel confronted by their incompetence every day.  During the same processing of this 
incompetence, teachers understood the importance of competence if they were going to maintain 
classroom order and improve their students' academic achievement in attaining their individual 
goals in that environment (Brouwers & Tomic, 2000).  This type of personal conflict with 
teachers with low self-efficacy can cause distress, and with this, a teacher's motivation decreases 
and anxiety increases which has caused and effect on instructional and behavioral strategies used 
to establish and maintain proper classroom management. 
 It was found in research by Woolfolk, Rosoff, and Hoy (1990), in determining if a 
relationship between a teachers’ perception of self-efficacy and their general beliefs about how 
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to effectively manage a classroom, motivate students, and maintain control over the same 
students.  Results from the target population found that: 
 …the greater the teacher’s sense of personal efficacy, the more humanistic the teacher’s 
pupil control orientation.  The stronger the teacher’s belief that teaching can be successful, even 
with difficult and unmotivated students (general teaching efficacy), the more humanistic the 
teacher’s pupil control orientation and the more the teacher supported student autonomy in 
solving classroom problems.  Teachers who believed that student must be controlled and cannot 
be trusted were also more likely to believe that extrinsic rewards are necessary to motivate the 
students (Woolfolk, Rosoff, & Hoy, 1990) 
  Figure 4 
History of Classroom Management Research 
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The movement toward global education has led the United States to take a comprehensive look 
at the educational practices in the classrooms across the country.  This in-depth literature review 
provides an analysis of what researchers have studied about classroom management. Also, in the 
researchers' findings is the effectiveness of trust and professional respect, diversity in pre-service 
teaching experiences, and collaboration that plays a role in a teacher's self-efficacy for success as 
an educator.  It is implied throughout the studies that a teachers' self-efficacy influences 
classroom management.  This management can vary, but in most cases, will include different 
actions on that part of the teacher to establish classroom order and positively engage the students 
for the task of the day.  At some point, this will require eliciting the corporation of the students 
(Emmer & Stough, 2001).  In exploring this major theme, the literature proposes to answer the 
following research questions: 
1. In what ways, does teacher self - efficacy determines how a classroom is managed? 
2. How does the research of Emmer and Hickman (1991) compliment that of the 
research of Gibson and Dembo (1984) when discussing teacher efficacy?  
Ashton & Webb 
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Teacher Efficacy 
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3. How does the difference in a teacher's high self-efficacy differ from a teachers' low 
efficacy effects their ability to manage their classroom? 
This literature review provides an analysis of the background work as well as the current 
literature on classroom management as perceived by the teachers.  The articles compiled and 
cited throughout underwent a tedious procedure for selection, an analysis of associated 
vocabulary, and align with the following three themes: 
1. Teacher self-efficacy  
2. Self-Efficacy 
3. Theories of teachers’ self-efficacy as it pertains to classroom management. 
With the belief that education is a social entity, the impact individuals have on each other in 
education need to be included in this literature review.  Therefore, the three strands of focus 
include teacher efficacy, classroom management, and theories of self-efficacy.  The following is 
a literary concept map aligning the themes found in the literature, including the authors and dates 
of the articles focusing on the three major subtopics.   
 Sources of Self-Efficacy and Individual and Collective Teacher Sense of Self-Efficacy 
 There are four sources of information that most people believe their self-efficacy comes 
from: mastery, vicarious experiences, social persuasion, and physiological; (Bandura A., 1986). 
 Mastery experiences, per Bandura (1986) serve as direct indicators of capabilities, are 
personal experiences with success or failure.  It is also referred to as, enactive mastery, enactive 
attainment, or performance attainment, is the most powerful source of self-efficacy (Bandura, 
1977, 1986, 1997; Chowdhury et al., 2002; Dawes, Horan, & Hackett, 2000; Wise & Tunnell, 
2001; Wood & Bandura, 1989).  Per Smith (2002), there are two reasons for this.  First, enactive 
mastery is based on experiences that are direct and personal.  Second, mastery is usually 
TEACHERS’ SELF-EFFICACY AND CLASSROOM MANAGEMENT 
34 
 
attributed to one’s effort and skill. It is the most influential source of efficacy information 
because it is based on authentic mastery experience.  Successes raise efficacy appraisals; failures 
lower them. After "a strong sense of self-efficacy is developed through repeated successes, 
occasional failures are unlikely to have much effect on judgments of one's capabilities…People 
who are assured of their capabilities are more likely to look to situational factors, insufficient 
effort, or poor strategies as the causes of failure” (p.399). 
Once self-efficacy has been established, this tends to generalize to other situations, especially in 
similar tasks to those in which self-efficacy was enhanced. 
Vicarious experiences role of self-efficacy is one established by observing other's performances 
or another similar performing task. "Because most performance is evaluated regarding social 
criteria, social comparative information figures prominently in self-efficacy appraisals” 
(Bandura, 1986, p.400), This is also known as modeling.  Gorrell and Capron (1990) 
demonstrated that cognitive modeling, where the model narrates the thought process behind the 
behavior, increased the self-efficacy of pre-service teachers. 
Social persuasion (this includes verbal persuasion), this relies on guidance from other. This 
process is where individuals need the positive pushing of others.  For example, "you can do it."  
Bandura (1986) asserted that negative messages would have a much greater influence on 
resulting in a low self-efficacy when looking at expectations, than positive messages on 
increasing efficacy.  
Physiological as explained by Bandura, 1986, p.400, “People read their somatic arousal 
in stressful or taxing situations as ominous signs of vulnerability to dysfunction.”   He further 
suggests that information that is meaningful and is used to judge personal capabilities become 
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instructive only through cognitive appraisal.  Much of the appraisal is dependent on how people 
interpret the given information, further concluding that  
…in forming efficacy judgment; people must deal not only with a different 
configuration of efficacy-relevant information conveyed by a given modality, but 
they also must weigh and integrate efficacy information from these diverse 
sources.  The weights assigned to different types of efficacy information may vary 
across different domains of activity. (p.409) 
When considering self-efficacy, it’s possible to see it as the main determinant of a person's 
ability to exert power and is the outcome of a unique process of self-persuasion, that is the 
outcome of the processing of efficacy information conveyed inactively, vicariously, socially and 
physiologically (Chester & Beaudin, 1996).  There seems to be a consensus that individual's self-
efficacy affects all their interactions and environments, positively and negatively, which will also 
be a valuable component of an individual's ability of self-regulation of motivation. 
Teachers with higher levels of efficacy are more likely to learn and use innovative 
strategies for teaching, implement management techniques that provide for student autonomy, set 
attainable goals, persist in the face of student failure, willingly offer special assistance to low-
achieving students, and design instruction that develops students' self-perceptions of their 
academic skills. Moreover, Woolfolk Hoy and Davis (2005) argue that teachers who feel 
efficacious about their instruction, classroom management, and relationships with students may 
have more cognitive and emotional resources available to press students towards completing 
more complex tasks and developing deeper understandings. Teachers with a high sense of 
efficacy may be less afraid of student conflict and more likely to take greater intellectual and 
interpersonal risks in the classroom.  Collective teacher efficacy is “the perception of teachers in 
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a school that the efforts of the faculty as a whole will have a positive effect on students” 
(Woolfolk Hoy, et al., in press). Hoy and Miskel (2008) argue that a school's system of shared 
beliefs binds the teachers together and gives the school a distinctive identity. Like self-efficacy, 
collective efficacy is associated with the tasks, level of effort, persistence, shared thoughts, stress 
levels, and achievement of groups. Studies have demonstrated that higher aggregate teacher and 
collective efficacy is associated with increased rates of parental involvement, increased school 
orderliness, teacher innovation, teacher familiarity with colleague's courses, reduced 
suspensions, and dropout rates, and higher achievement across elementary and secondary 
schools. In a series of studies Roger Goddard (1966) and colleagues found the collective efficacy 
of a school had a greater positive impact on student achievement and the management of 
classrooms than the locale of the school (i.e. urban, suburban, and rural) and individual student 
demographic variables (e.g. race, gender, socio-economic status) (Education, 2011-2012). 
Summary 
To amalgamate the scholarly resources, the researcher finds it imminent to the pending 
future of education and the United States to reevaluate, restructure, and even realign education as 
it extends from pre-service teaching in colleges to the best classroom practices with the students.  
As all the authors of the research articles emphasized, the ability to produce students prepared to 
thrive and contribute to a global society relies on quality K-12 public education through the 
connectedness of leadership and teacher efficacy, pre-service and ongoing teacher training, best 
classroom practices, as well as the decision-making of central office administrators. 
There are limitations and numerous variables when conducting research in education 
which can skew results and findings.  The subjectivity of human subjects is the largest limitation 
that each researcher faced, the inconsistency of participation, as well as the changing population 
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of subjects from year to year. Additionally, when compiling the literature, the researcher had to 
put all personal biases aside and include research from other viewpoints.  However, useful results 
of mixed methods research studies contribute to the level of classroom management that is being 
offered in schools in the United States.   
The current research concludes that the educational community and students would 
benefit from further research focusing on effective leadership and teacher efficacy, pre-service, 
and ongoing training programs, as well as best practices in education to impact quality education.  
Throughout this literature review, the quality of education were examined by way of qualitative 
and quantitative primary research studies.  Interdependency among all three influencers, 
leadership and teacher efficacy, pre-service and ongoing training programs, and best practices in 
education need to exist to produce the most effective quality education.   
Overall, to implement the most effective quality education for k-12 public school 
students, many phases of the teaching process need to be considered, as well as the many people 
outside of the classrooms that also contributes, to validation of the needs for a research study 
around quality education.  
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Chapter 3: Research Methodology 
Introduction 
The purpose of this mixed methods study is to examine the relationship between teachers 
perceived self-efficacy and classroom management skills in a Central Pennsylvania middle 
school.  This research examined the correlation of the years of teaching experience, the measure 
of grade level and the measure of the subject topic being taught in a Central Pennsylvania Middle 
School. This study explored whether teachers’ perception of high or low self-efficacy influences 
their classroom management skills. 
Central Questions:  
1. What is the association between teachers’ perception of self-efficacy and 
classroom management skills in a Middle School in Central Pennsylvania?  
Additional variables: 
1.  Correlation of years of experience 
 2. Correlation of measure of grade level 
 3. Correlation of measure to subject matter taught 
2. How do middle school teachers describe their perceptions about self-efficacy and 
their ability to implement effective teaching and learning practices in the 
classroom?  
Sub-questions: 
1. How do teachers perceive or describe their influence on decisions that are made in the 
school by leadership?  
2. How do teachers describe their ability to influence children to follow classroom 
rules?  
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The purpose of this chapter is to describe the research design and rationale for this 
mixed methods study, describe the site and population in the Central Pennsylvania Middle 
School, describe the procedures used to collect data, as well as provide an explanation of the 
ethical consideration for the participants of the study.  
Research Design and Rationale 
The purpose of this mixed methods study examines the association between teachers 
perceived self-efficacy and their classroom management skills in a Central Pennsylvania middle 
school. Additionally, and in Chapter 4 this research examined the correlation of the years of 
teaching experience, the measure of grade level and the measure of the subject topic being taught 
in a Central Pennsylvania middle school. This study also explored whether teachers’ perception 
of high or low self-efficacy influences their classroom management skills. 
This mixed-methods sequential explanatory design consists of three phases: quantitative 
followed by qualitative, with the third stage including interpretation of all the total data.  The 
researcher will utilize Banduras' Teacher Self-Efficacy Instrument to gather quantitative data.  
Exploratory research studies a problem that has not yet been clearly defined by previous 
research.   This approach attempts to lay the groundwork for future studies (Brown, 2006).  The 
researcher found evidence that the study of perceived teacher self-efficacy and how it relates to 
classroom management is not a new discussion in research and therefore proceeded with the 
mixed-methods sequential explanatory design for research. 
  In 1991, an article published in the Educational and Psychological Measurement at the 
University of Texas at Austin, looked at Teacher Efficacy in Classroom Management and 
Discipline.  In this study, results were presented indicating that classroom 
management/discipline efficacy is distinct from other types of teacher efficacy.  The data also 
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showed that efficacy beliefs predict preferences for certain strategies to deal with problems 
presented in vignettes (Emmer, Edmund T; Hickman, Julia;, 1991 vol. 51).   
 A longitudinal study of teacher burnout and perceived self-efficacy in classroom 
management by Brouwers and Tomic, 2000, concluded that perceived self-efficacy in classroom 
management must be taken into consideration when devising interventions both to prevent and to 
treat burnout among secondary school teachers (Brouwers, Andre; Tomic, Welko;, 2000).  There 
are many other researchers, such as Tschannen-Moran & Hoy (2001), Skaalvik & Skaalvik 
(2004), Rand Corporation, Armor (1976), Berman (1977), Gibson & Dembo (1984), Ashton & 
Webb (1986), along with Albert Bandura, and others who have studied teacher self-efficacy and 
classroom management.  These are the researchers that have already done the groundwork for 
this study (see Figure 4).  This study has expanded on the groundwork completed by the scholars 
above.  Explanatory research is connecting the ideas in understanding cause and effect.  The 
researcher observed, through data and personal interviews, at how things come together and 
interact in hopes of beginning to predict what will happen with some accuracy within a 
classroom setting. With this approach, this researcher took on this study of teacher-self efficacy 
as it relates to classroom management. 
 The researcher’s goal is to identify and create a concept of teacher self-efficacy as it 
pertains to classroom management.  Therefore, teachers were surveyed regarding seven main 
categories: 1) Efficacy to Influence Decision making 2) Efficacy to Influence School Resources 
3) Instructional Self-Efficacy 4) Disciplinary Self-Efficacy 5) Efficacy to Enlist Parental 
Involvement 6) Efficacy to Enlist Community Involvement and 7) Efficacy to Create a Positive 
School Climate. 
 Bandura's survey tool on Teacher Self-Efficacy was utilized in this mix methods study.  
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After the survey, teachers will participate in individual interviews for open discussion with the 
goal of confirming survey data. 
Qualitative –Embedded Exploratory Case Study 
 In addressing the aforementioned research questions, this dissertation proposal uses a 
sequential mixed method, explanatory approach with an embedded exploratory case study 
design. The quantitative method uses a survey with a qualitative component in the form of an 
open-ended interview protocol. Specifically, the researcher utilized an instrumental mixed 
methods case study (Stake, 1995) that uses as its “bounded case” a mixed methods study 
conducted within the context of the Teacher Efficacy Survey instrument, which includes open-
ended questions (See Appendix). An exploratory case study is an appropriate methodology for 
this mixed study because it aims to obtain an in-depth, contextualized understanding of a case by 
providing intensive descriptions, analyses, and interpretations of this case (Merriam, 2009). The 
provision of richly detailed descriptions and contextualized understandings of a bounded case 
provides a valuable learning tool for researchers because, as Flyvbjerg (2006) asserts, “The case 
study is useful for both generating and testing hypotheses but is not limited to these research 
activities alone” (p. 11). Therefore, given the lack of conceptual development in the field of 
mixed methods research, conducting a case study that provides rich descriptions and 
contextualized experiences about the process of “doing” integrated data analysis might help other 
mixed methods scholars in similar situations generate their own naturalistic or small 
generalizations to their research practices (Creswell, 2007; Flyvbjerg, 2006)).  
Although one potential limitation of case study research is the inability to generalize 
results from one case to a larger population, it carries the historical strength of the opportunity 
for participants, readers and researchers to generate their unique generalizations to their 
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situations and environments. It is these unique generalizations that may help elicit further 
reflection and discussion about researchers own mixed methods research and applications in 
practice.  
Mixing Approach 
The paradigm informing this explanatory mixed methods study is the pragmatist-
constructivist paradigm, and approach chosen by the researcher, which greatly informed the 
embedded case study design. Per Stake (1995), this paradigm contends that reality exists 
independent of individuals; however, our understanding of this external reality is dependent upon 
our constructed interpretation of this reality of what works in practice. 
Case Study Methodology 
The qualitative approach will be a mixed-methods case study (interviews); data will be 
collected and analyzed in sequence, qualitative data first, then qualitative data last, to help 
explain or confirm the data obtained from the first stage (Yin, 2011).   
  This researcher has base his approach to the case study on a constructivist paradigm 
(Stake, 1995), (Yin,2003).  This approach makes a claim that truth is relative and that it is 
dependent on one's perspective.  This model "recognizes the importance of the subjective human 
relativism, is stressed with a focus on the circular dynamic tension of subject and object" (Miller 
& Crabtree, 1999, p.10).  Constructivism is a theory built upon the premise of a social 
construction of reality (Searle, 1995). The advantage of this approach is the relationship and 
collaboration between participants and researcher while allowing the participant to tell their 
stories (Crabtree & Miller, 1999).  By allowing the participants to tell their stories and through 
these stories the participants can describe their views of reality, this gave the researcher the 
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ability to have a better understanding of the participant's actions (Lather, 1992; Robottom & 
Hart, 1993). 
A case study approach was used in considering the focus of the study in answering the 
“how” and “why” questions; where the researcher cannot manipulate the behavior of those 
involved in the study; the researcher covers contextual conditions because he/she believe they 
are relevant to the study itself; or where the boundaries are not clear between the occurrence’s 
and the context (Yin, 2003). 
The researcher studied the relationship between teacher self-efficacy and classroom 
management and the factors that influence the decision making of the teachers in the study.  A 
case study was used because the case was teacher self-efficacy and how this affected the 
decision-making process as it pertains to classroom management, but this case could not be 
considered without the context, a middle school in Central Pennsylvania, and, more importantly, 
the classroom setting.  It's here in this setting where decisions were made that influenced the 
management of the classroom and the perception of teacher self-efficacy and their ability to 
manage a classroom effectively. 
The researcher’s rationale for this approach is that the quantitative data and subsequent 
analysis provide an understanding of the research problem.  The qualitative data analysis will be 
used to explain the quantitative data by exploring the participants’ views in more depth, 
(Rossman and Wilson 1985; Tashakkori and Teddlie 1998; Creswell 2003). 
In this mixed-methods sequential explanatory design research study, the researcher 
collected and analyzed quantitative and then qualitative data in two consecutive phases. By 
utilizing this model, the researcher used the qualitative results to assist in explaining and 
interpreting the data from the quantitative component of this study. 
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Figure 5 
Sequential Exploratory Mixed Methods Case Study Design 
 
 
 
 
Mixed-Methods Sequential Explanatory Design 
Per Bogler’s (2001) quantitative research study, teachers’ daily satisfaction in their 
positions as educators are indeed impacted by the principals’ leadership style, and, in turn, the 
feedback they provide to their teachers.  The key findings of this study concluded that teachers’ 
views of their self-esteem, occupational prestige, autonomy at work, and professional self-
development, all creating a definition of efficacy, contribute the most to job satisfaction (Bogler, 
The influence of leadership style on teacher job satisfaction, 2001).  The reason this is significant 
to teachers is that improving their capacity to be effective in their management and instructional 
practices will, thus, increase the ability to create positive learning environments for the 
establishment of appropriate and effective classroom management. 
As a means of measurement, this mixed methods design utilized Bandura's (2006) 
Teacher Self-Efficacy Scale. The design of this study is a mix methods, sequential explanatory 
design, including both quantitative and qualitative data.  In quantitative methods, it incorporates 
multiple methods, and reasonable and practical perspectives (Chen, 2004).  The researcher used 
the Teacher Self-Efficacy Survey to measure teacher's self-efficacy as it relates to classroom 
management and teachers' beliefs of self-confidence in their ability to exert control over one's 
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motivation, behavior.  As for the qualitative portion of this study, the researcher conducted four 
teacher interviews. The interview questions have a similarity to the information included in the 
Bandura Instrument.  This data was examined for additional confirmation of items in Banduras 
Instrument. 
Site and Population 
 As of October, of the 2015-2016 school year, there were 812 students enrolled in grades 
6, 7 and 8, at this middle school in central Pennsylvania. Students were racially categorized as 
the following:  53.33% black or African-American, 4.43% white, 37.81% Hispanic, 3.69% 
Asian, .74% multi-racial.  Some other relevant demographics include 98.28% economically 
disadvantaged, 19.09% English language learners, and 19.95% classified as receiving special 
education services.   
Figure 6 
Total Student Enrollment: 812 
 
Percent Enrollment by Student Groups: Percentage of the Population: 
Economically Disadvantaged 98.28 
English Language Learner 19.09 
Special Education 19.95 
Gifted 0 
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Percent Enrollment by Gender: Percentage of the Population: 
Female 46.43 
Male 53.57 
Regarding faculty and staff, the middle school currently 63 teachers, three guidance 
counselors, one school psychologist, one school nurse, two assistant principals and one building 
principal (Rowland Academy Staff List, 2015-2016).  The sample for this study consisted of of 
25-30 teachers, selected by the researcher, to participate in this research.  Out of the 25-30 
teachers selected, the researcher selected four teachers for participation in the one-on-one 
interviews.  This interview selection was comprised of the top two teachers who ranked the 
highest on Bandura's Teacher Self-Efficacy survey tool and two teachers' who ranked the lowest 
on this same tool.  Their experience levels were noted as a part of the data collection. 
Site Description 
The school district is in Harrisburg, Dauphin County, Pennsylvania.  It is in the heart of 
Harrisburg City and consists of five elementary buildings, four middle school buildings, and two 
high schools.  Per the United States Census Bureau  (Quick facts Harrisburg City, Pennsylvania, 
2015), the total population of Harrisburg city is 49,082 people.  The population is racially 
categorized as 52% African-American, 30% white, 18% Hispanic, 5% two or more races, 3% 
Asian, and .1% Native Hawaiian.  The median household income is $32,476 with 33.9% living 
in poverty (Quick facts Harrisburg City, Pennsylvania, 2015). 
Site Access 
NOTES 
Source: Pennsylvania School Performance Profile, 2015-2016 school year 
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 Site access was granted by written approval of the middle school’s principal, as well as 
by verbal approval of the District Superintendent.  The researcher was allowed access to any and 
all data maintained by the school district for this study.  As discussed with the Principal, the 
researcher is ethically obligated to inform him of what the study entails, and the researcher seeks 
to establish a relationship that is reciprocal while conducting this research. 
Research Methods 
When exploring various methodologies for mixed-methods research, the variables 
involved were considered.  The independent variables would be the professional development 
and administrative feedback as it pertains to classroom management style whereas the dependent 
variable would be the teacher efficacy levels.  A t-test was used to determine which variably is of 
greater statistical significance.  The data was used in considering the quantitative approach to 
this research topic of teacher efficacy (Ravid, 2011).   
Description of Methods Used 
The Likert Scale survey questions was used to gain information and perceptions from 
teachers of varying disciplines in response to their sense of efficacy based on student 
engagement, instructional strategies, and classroom management. 
Quantitative Methods 
Albert Bandura designed the Teachers Self-Efficacy Scale survey for teachers.  The 
survey includes a nine-point Likert scale that ranges from "not at all confident" at zero to 
"completely confident" at nine. Teachers were asked to "answer how confident are you in your 
belief that you have this ability (Bandura A., 1977) The teachers surveyed used a verbal 
frequency scale to indicate the importance of each item on the survey. Concern about using this 
survey instrument is that the interval values provided by this type of scale and the differences 
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between the Likert rankings are not often equal.  The teachers being surveyed may have different 
interpretations and definitions of the terms used such as Nothing, Very Little, Some Influence, 
Quite a Bit and a Great Deal.    
The interpretations of respondents for an item can vary on such a large continuum. The 
Likert scale is one-dimensional with only 5-7 options of choice, and it is the difference between 
the choices or the interval value that also must have meaning. Therefore, a limitation exists, in 
understanding this interval and how it may relate to the overall validity of the research. People 
who may have issues with extremists may refrain from choosing the extreme options on a scale 
due to the negative implications involved with this selection. Accuracy may be affected, 
especially if it is the extreme choice that is the most accurate (LaMarca, 2011). For this reason, 
the researcher modified the survey to only give the participants 1-5 option to line up with the 
one-dimensional Likert scale to maintain the overall validity (see Appendix 1). The revised 
instrument maintains the same originality just without the interval options in order to provide 
participants a choice of 1 to 5 (see Appendix 2) Another modification to this survey was the 
addition of demographic information questions that aid the researcher in analyzing the data 
obtained from this survey on numerous bases such as gender, ethnicity, years of experience, etc.  
The demographics would provide rich data, and it gives the researcher the option of analyzing 
the data for a more quantitatively sophisticated [ex. Using Chi Square] or not [using means and 
SD] approach. 
Qualitative Methods 
Instrument Description.   
A seven (7) question open-ended interview protocol was used for qualitative data 
collection (Appendix 5).  This protocol was designed to obtain additional knowledge about 
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teachers perceived self-efficacy and classroom management skills in a Central Pennsylvania 
Middle School.  The purpose of the in-depth interviews was to attempt to verify and gain a better 
understanding of the quantitative results (Creswell, 2012; Ivankova et al., 2006; Johnson & 
Onwegbuzie, 2004).  The researcher proceeded carefully in following all ethical mandates in 
ensuring that the questions are open-ended, clear, free of bias, and not two-tailed (Turner, 2010).  
The researcher's dissertation committee members will thoroughly review all questions, along 
with the administrator of the middle school in Central Pennsylvania and by Drexel University's 
Institutional Review Board.  The participants had the options of using Skype® or Google 
Hangouts®.  The researcher also promoted face-to-face interviews, with the choice being that 
which accommodates the participant. See instrument in Appendix 5. 
Participant selection.   
Participants for this study were full and part-time teachers at a public, urban middle 
school in Central Pennsylvania selected as the research site; this was a random selection.  A 
sample size of four teachers were targeted for participation.  Participation was voluntary.  
Participants were informed of their right to withdraw from this study at any time, as well as other 
ethical requirements for this study.  
Identification and invitation.   
Once the IRB was approved participants received a detailed explanation of the purpose 
and significance of the study via email.  Since the researcher conducted the study at one Middle 
School in Central Pennsylvania, the researcher obtained a list of email addresses on the school’s 
website and confirmed with the administrator as a current listing.  The researcher contacted 
participants by way of school email.  The email explained the study's purpose and informed the 
teachers of their ability to opt out of the survey at any time if they chose to do so.  Upon clicking 
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on the survey link, the first screen that teachers viewed were the electronic acknowledgment to 
participate. It stated, 
You are invited to help a doctoral student from Drexel University conduct a dissertation 
research study in the area teacher self-efficacy. The purpose of this mixed methods study 
is to examine the relationship between teachers perceived self-efficacy and classroom 
management skills in a Central Pennsylvania Middle School.  Additionally, the study will 
explore whether teachers’ perception of high or low self-efficacy influences their 
classroom management skills. This survey should take you approximately 30-45 minutes 
to complete, and your responses are anonymous. Please answer the survey questions 
below that relate to your perceptions of teacher self-efficacy. There are no right or wrong 
answers, so please answer as honestly as you can. Participation in the survey is voluntary, 
and at any point, you can choose to exit the survey without harm or penalty. Your 
responses will be compiled into a spreadsheet and saved on a secure server accessible 
only to the researcher. The results of this study will be used for scholarly purposes only. 
None of the data will be published or displayed in a way that would expose or identify 
you personally. The researcher values your feedback. You must be at least 18 years old 
and a teacher at the Research Site to participate. By completing and submitting the 
survey, you are allowing your responses to be used as part of a study on the effects of 
teacher efficacy and classroom management. Clicking on ‘Next' indicates that you have 
read this notice and agreed to participate. If you have any questions, feel free to contact 
me at ces342@drexel.edu or Dr. Joyce Pittman, Principal Investigator, 
jap386@drexel.edu.  Survey remainders were then emailed seven and ten days after 
initial distribution email.  
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  The researcher was the only one with access to the survey data collected through Survey 
Monkey.  Participation in the survey was anonymous. The researcher did not collect any 
personally identifiable information as teachers are completing the survey.    
Data Collection.   
The research provided a brief introduction to the survey itself, which was included in the 
invitation email.  The invitation email explained the necessary directions for completing the 
survey and answering the questions.  The survey is constructed so that teachers could complete it 
anywhere and on any electronic device if there is an internet connection.  Responses were 
automatically compiled into a spreadsheet within Survey Monkey for exportation into SPSS, a 
statistical package for further analysis. A Web-based data-collection approach allowed all the 
teachers to complete the survey within the same timeframe and ensured the data was neatly 
captured and organized. 
Data Analysis 
To analyze data from Bandura’s Teacher Self-Efficacy Instrument, the researcher used 
Pearson's Correlation Coefficient.  This instrument is a Likert scale; Inferential statistics were 
used in comparing teachers' years of experience, their years in their current positions at the 
middle school in central Pennsylvania, teacher educational level when looking at how relates to 
teachers’ ability to manage a classroom.  These relationships were identified by using Pearson's 
product-moment coefficient correlations to examine the association between two or more 
numerical values (Creswell, 2012; Ravid, 2011).  The computer software, Statistical Package for 
the Social Sciences (SPSS), will be used to analyze the statistical data. 
To score the data, the researcher assigned numerical value based on the category of each item.  
The researcher input the data into SPSS to create quantitative results.  A grid was generated 
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using each participant’s identification number, a numeric score for their level of education, the 
number of years of teaching experience, the number of years in their current position at the 
middle school, and the score of teacher self-efficacy from Bandura’s Teacher Self-Efficacy 
Modified Survey Instrument.   
The coding process was accomplished by reviewing the interview documents and 
attributing a code to sentences, paragraphs or sections.  These codes represent a theme or idea 
with which each part of the data was associated.  This method of data analysis is inductive, as the 
study seeks to promote understanding of individual perceptions, not to prove a preconceived 
theory.  After coding, accurate feedback regarding teachers perceived self-efficacy was 
highlighted per themes, cut and pasted, and put onto a new window and stored in a computer file 
with the title code.  Once this process was completed, the codes that had common elements were 
merged to form categories.  The categories derived were arranged around each research in which 
they contributed.  
Figure 7 provides a matrix of the central research question and its sub-questions, as well 
as their respective data collection and analysis methods.   
 
Figure 7 
Data Instrumentation and Collection Matrix 
 
Research Questions      Design Data Collection 
Methods 
Data Analysis 
Central Research Question Q 1  
 
What is the association between 
teachers’ perception of self-
efficacy and classroom 
management skills in a Middle 
School in Central Pennsylvania? 
 
Qualitative (descriptive) 
Open-ended questions 
can provide detailed 
information in 
respondents' words. 
 
Perceived influences 
determined by open-
ended interviews 
Semi-structured Interviews 
 
Open-ended questions 
 
Artifacts: Documents will 
be interview transcripts 
 
 
Text data 
Mixed methods: Qualitative and 
quantitative 
 
Coding and thematic analysis 
 
• Codes & themes for 
interpretation 
• Similar and different 
themes 
• Visual data display 
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Variables: attitudes and 
perceptions that influence 
management of a classroom 
 
Years of experience, measure of 
grade level taught and measure of 
subject matter being taught 
 
 
Quantitative Software Survey 
Monkey, SPSS, Excel 
 
• Descriptive statistics 
• Frequencies 
• Means 
Standard deviations 
 
 
Central Research Question Q 2 
 
                  How do school teachers describe 
the influence of their perceptions 
of their self-efficacy and ability to 
implement effective teaching and 
learning practices in the 
classroom? 
 
Variables: differences in attitudes 
and perceptions towards use of 
creating a safe environment in 
school. 
 
Qualitative(descriptive)  
 
 
 
Quantitative 
(comparative) 
Provides numeric 
information. 
 
Support and constrain 
measured using survey 
questionnaires 
Interviews 
 
Text Data 
 
 
 
 
Online survey 
Numeric data  
Quantitative Software Survey 
Monkey, SPSS, Excel 
 
• Descriptive statistics 
• Frequencies 
• Means 
• Standard deviations 
 
 
Research Sub question SQ 1 
 
How do teachers perceive or 
describe their influence on 
decisions that are made in the 
school by leadership? 
Variable: differences in perceptions 
that influence classroom 
management 
Qualitative(descriptive)  
 
Open-ended questions 
can provide detailed 
information in 
respondents' words  
 
 
 
Quantitative 
(comparative) 
Provides numeric 
information. 
 
Support and constrain 
measured using survey 
questionnaires 
 
Interviews 
 
Text Data 
 
 
 
 
Online survey 
Numeric data 
 
Qualitative Software Survey 
Monkey, SPSS, Excel 
Coding and thematic analysis 
 
• Codes & themes for 
interpretation 
• Similar and different 
themes 
• Visual data display 
 
Quantitative Software Survey 
Monkey, SPSS, Excel 
 
• Descriptive statistics 
• Frequencies 
• Means 
• Standard deviations 
 
 
Research Sub question SQ 2 
 
How do teachers describe their 
ability to influence children to 
follow classroom rules 
Qualitative(descriptive)  
 
Open-ended questions 
can provide detailed 
information in 
respondents' words  
 
 
Interviews 
Qualitative  
Coding and thematic analysis 
 
• Codes & themes for 
interpretation 
• Similar and different 
themes 
• Visual data display 
 
 
Quantitative  
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The researcher, with the approval of Dr. Albert Bandura (Appendix 3), modified this 
survey to only give the participants 1-5 option to line up with the one-dimensional Likert Scale 
to maintain the overall validity (see Appendix 1). The 1-5 option is the same as the original (see 
Appendix 2) options only without the interval options. Another modification to this survey was 
the adding of demographic information. The demographic data enabled the researcher to analyze 
the data obtained from this survey on various bases:  gender, ethnicity, etc.  The demographics 
provided rich data, and it gives the researcher the option of analyzing the data for a more 
quantitatively sophisticated [ex. Using Chi Square] or not [using means and SD] approach.  
The researcher used Survey Monkey to analyze the data from Bandura’s Teacher Self-Efficacy 
Instrument.  The researcher completed a Pearson Correlation to find a correlation between at 
least two continuous variables.  The values for such correlation lies between 0.00 (no correlation) 
and 1.00 (perfect correlation). 
Qualitative  
The researcher used Morse's (1994), and Miles and Huberman (1994) analytical 
framework for the qualitative case study data analysis.  This framework consists of four stages 
(see figure 7). 
Stages of Data Collection 
Comprehending – This is the first stage of analysis which began while collecting data.  Here the 
researcher’s goal is to gather enough data to be able to write a complete, detailed, coherent and 
rich description (Morse, 1994).   
This stage of the framework involves initial coding called, "broad coding" (Miles and 
Huberman 1994).  The code is a descriptive or conceptual label that is assigned to excerpts of 
raw data (Gale et al. 2013).  This broad coding is used to uncover and develop concepts, and the 
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text must be opened, so thoughts, meanings, and ideas can be exposed (Miles and Huberman, 
1994).    
Synthesizing – Per Morse (1994) is the merging of perceptions and cases to describe typically, 
composite patterns, that consists of organizing and coding the data, and can be achieved by a 
process known as "pattern coding" (Miles and Huberman, 1994). The purpose of this coding is to 
reassemble data that may have been fractured during broad coding.   
Theorizing -  This is where a comprehensive and coherent account of the data is built (Morse, 
1994) by looking at the relationships between the identified data (Tesch, 1990).  This process 
does not necessarily focus on the development of theory but reviewing the relationships of the 
data.    
Recontextualizing – The final stage involves the development of propositions that may apply to 
settings and populations. The researcher can sharpen and shape the propositions (Miles and 
Huberman, 1994).  Here comparisons of these findings with findings of previous research, thus 
enhancing the accuracy of the research (Eisenhardt, 1989). 
Propositions – are not always present in a case study, but are helpful.  Propositions in a case 
study may increase the likelihood that the researcher can place limits on the scope of the study 
and increase the feasibility of completing the project.  The propositions may come from the 
literature, personal/professional experience, theories, and generalization based on empirical data.  
For quantitative data, propositions can be equated with hypotheses.  Here both make educated 
guesses to the possible outcomes of the study. A common mistake by the researcher is to include 
too many propositions to find themselves overwhelmed by the number of propositions that must 
be returned to when analyzing the data and reporting the findings.  
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 Figure 8 outlines the stages of data collection for the study and the researcher’s overall 
dissertation timeline. 
Figure 8 
 
Stages of data analysis 
Stages of analysis 
Morse (1994) 
Analysis strategies 
Miles and Huberman, 
(1994) 
Purpose 
Comprehending Broad coding General accounting scheme 
that is not specific to content 
but points to the general 
domains in which codes can 
be developed inductively. 
Synthesizing Pattern coding  
Memoing 
Explanatory, inferential codes 
to create more meaningful 
analysis. “one of the most 
useful and powerful sense-
making tools at hand” (Miles 
and Huberman 1994) 
Theorizing Distilling and ordering. 
Testing executive summary 
statements 
Memos tie together different 
pieces of data into a 
recognizable group of 
concepts.  "Building towards 
a more integrated 
understanding of events, 
processes, and interactions in 
the case" (Miles and 
Huberman 1994) 
Recontextualizing Developing propositions Formalize and systemize into 
a coherent set of explanations 
 
 The data was collected using the surveys beginning in February of 2016 and the 
interviews in March of 2016.  This was to allow for ample time to analyze the data from the 
surveys to get an initial gauge of the responses from the participants.  When the interviews are 
conducted, the data was then analyzed and cross-referenced with the data from the surveys 
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creating a well-rounded view of the perspectives of the teachers.  The first stages of data 
collection will consist of editing, coding, data entry and data analysis.  During this process, the 
data was viewed for errors and verification. 
Figure 9 
Stages of Data Collection and Dissertation Timeline 
=============================================================== 
  Task         Date 
Submit proposal for IRB approval     January 2016  
Begin collecting data        May/June 2016  
Begin data analysis       June 2016  
Draft/revise Chapter 4      July/August 2016  
Draft/revise Chapter 5      November/December 2016  
Submit final dissertation draft     February 2017  
Final Defense        May 2017  
Graduation        June 2017 
Ethical Considerations  
The purpose of the Institutional Review Board (IRB) process is to ensure the protection 
of the rights of the human subjects to eliminate any risk of physical or psychological harm while 
providing useful feedback to benefit the education community.  Additionally, the participant's 
consent was formally obtained, and anonymity and confidentiality ensured as best as possible. 
There is the anticipated ethical consideration of personal bias by the researcher and will be 
monitored by consistent re-focusing on the research questions and topic.     
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Creswell (2011) states, "…educational researchers need to anticipate ethical issues 
throughout the research process, but they are especially important for data collection and in 
writing and disseminating reports."  Before issuing the survey to the participants, the researcher 
will obtain permission from the dissertation chairperson and the Institutional Review Board at 
Drexel University.  The researcher will set up Survey Monkey to inform the participants that by 
entering by way of the link will imply their consent to use the data obtained from the survey. 
Also, the researcher has completed the Collaborative Institutional Training Initiative (CITI) 
training for IRB, which meets the requirement for Drexel University’s IRB approval 
The researcher ensured minimal risk to participants of this study as several ethical 
considerations were considered.  Minors were not considered for participation in this study; 
therefore, parental/legal consent was not required of adults outside this study.  Additionally, all 
individuals that participate in the study will get an oral and written explanation of all research 
methods. Individuals who participate in the study will be free to recuse themselves at any time.  
All rules set forth by IRB shall be followed, and all the data gathered from this study will be in a 
safe and secure location, with only the researcher having access. 
Confidentiality is an important component of the ethical consideration for this study.  As 
required by IRB, all participants’ personally identifying information, such as name and 
biographical information will be kept confidential.   
The data collected included survey responses, as well as recorded and transcribed 
responses from interviews. This data was stored on a password protected encrypted USB port 
and a digital recording device.  The data collected kept locked in a secure file cabinet at the 
researcher’s home office. All data from this study is stored for three years on the password 
protected encrypted USB port and digital recording device. 
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The principal investigator and the researcher are the only two individuals who has access 
to the data. The researcher is the only individual who has access to the USB port, digital 
recording device and to the file cabinet where the data is stored. 
Summary 
As stated at the beginning of this study, it is unclear whether there is an association 
between teachers perceived self-efficacy and their classroom management skills. The purpose of 
this mixed methods study is to examine the relationship between teachers perceived self-efficacy 
and classroom management skills in a Central Pennsylvania Middle School.  Additionally, and in 
Chapter 4, the study explored the correlation between teachers' years of experience, measure of 
grade level taught and measure of subject matter being taught, and their perception of high or 
low self-efficacy influences their classroom management skills, 
When examining the potential data from this mixed methods case study, it is crucial to 
take seriously into account what information is offered from the survey and interviews. Widely 
recognized and learned, one’s perception can determine one’s actions in any given situation.  
The main recommendation from this study is to discover ways to increase teacher efficacy 
based on the survey results.  By increasing the teacher efficacy, it will, in turn, increase an 
individual's belief in his or her capacity to execute behaviors necessary to produce specific 
performance attainments required in managing a classroom at a middle school in Central 
Pennsylvania.  It will also provide available guidelines for other middle schools to follow when 
dealing with the dilemma of classroom management.  The researcher will also be able to make 
possible suggestions to the administration on research in the future, on how teachers' self-
efficacy not only plays a role in classroom management but also plays a role in teacher stress, 
teacher longevity, and teacher self-esteem, just to mention a few possibilities.  Chapter 3 has 
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provided the framework of the methodology for conducting this study, which intends to analyze 
a teachers’ perception of self-efficacy as it pertains to their methods of managing a classroom.  
This chapter also addresses the importance of ethical implications for conducting a study and 
highlighted data-protection procedures in place to ensure participants” safety and 
confidentiality. 
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Chapter 4: Findings, Results and Interpretations 
Introduction 
 
  The purpose of this mixed methods study examines the association between teachers 
perceived self-efficacy and their classroom management skills in a Central Pennsylvania Middle 
School.  Additionally, the study explored whether teachers’ perception of high or low self-
efficacy and years of teaching experience, measure of subject matter taught and measure of grade 
level taught influences their classroom management skills. This mixed-methods sequential 
explanatory design consists of three phases: quantitative followed by qualitative, with the third 
stage including interpretation of all the total data.  The researcher utilized Banduras' Teacher 
Self-Efficacy Instrument to gather quantitative data.  
 Exploratory research studies a problem that has not yet been clearly defined by previous 
research.  This approach attempts to lay the groundwork for future studies (Brown, 2006).  The 
researcher has found evidence that the study of perceived teacher self-efficacy and how it relates 
to classroom management is not a new discussion in research, and therefore proceeded with the 
mixed-methods sequential explanatory design for research.   
The study was guided by two central research questions and 2 sub-questions. 
Central Questions:  
1. What is the association between teachers’ perception of self-efficacy and 
classroom management skills and years of experience in a Middle School in 
Central Pennsylvania?  
2. How do middle school teachers describe the influence of their perceptions of their 
self-efficacy and ability to implement effective teaching and learning practices in 
the classroom?  
Sub-questions: 
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3. How do teachers perceive or describe their influence on decisions that are made in 
the school by leadership?  
4. How do teachers describe their ability to influence children to follow classroom 
rules?  
 Both the quantitative and qualitative aspects of this study examined the perceptions of the 
teachers about their teaching efficacy, classroom management skills, and years of teaching 
experience, measure of subject matter taught and measure of grade level taught and teaching 
practices. Quantitative and qualitative data gathered from a survey tool and the open-ended 
interview protocol, respectively, were explored through correlation and thematic analysis. 
Themes were generated to explain the data to address the research questions (Yin, 2011).  
This chapter presents the findings of both the correlation and the thematic analysis, with the 
responses and themes organized under each research question. The first section provides an 
overview of the quantitative data, to include results of Pearson Correlation of Relationship 
Analysis as well as a summary of the responses on the survey tool. The second section includes a 
brief discussion of the qualitative data analysis. A summary of the chapter will be provided prior 
to transitioning to chapter 5. 
Phase 1: Quantitative Data Analysis: Summaries of Demographic Information 
Tables 1 and 2 summarized the descriptive statistics of the demographic information of the 
37 samples of teachers.  For gender, majority or 27 (73%) out of the 37 teachers were females.  
For racial identity, majority or 28 (75.7%) out of the 37 teachers were White, Non-Hispanic.  For 
the subjects taught by the sample of teachers, only 10 (27%) out of the 37 teachers teach all the 
elementary school subjects of language arts, math, and social studies.  For the grade level the 
teachers are handling, almost all or 35 (94.6%) out of the 37 teachers teach middle school 
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students (5-8).  For the content of school, all 37 teachers are from Urban schools.  The average 
number of years of teaching experience among the 37 samples of teachers was 9.52 years (SD = 
7.37).  The highest experience was 22 years and the lowest experience was 1 year only. 
Table 1 
Frequency and Percentage of Categorically Measured Demographic Variables 
  Frequency Percent 
Gender     
Female 27 73 
Male 10 27 
Racial Identity     
African American 7 18.9 
Other 2 5.4 
White, Non- Hispanic 28 75.7 
Subject matter taught     
All (Elementary/ Self-Contained) 10 27 
Language Arts 7 18.9 
Language Arts; Social Studies 3 8.1 
Math 3 8.1 
Math; Language Arts 3 8.1 
Math; Science 5 13.5 
Science 2 5.4 
Social Studies 4 10.8 
Grade level taught     
Elementary (K-4); Middle (5-8) 2 5.4 
Middle (5-8) 35 94.6 
Content of School     
Urban 37 100 
 
 
Table 2 
Descriptive Statistics of Continuous Measured Demographic Variables 
 N Minimum Maximum Mean Std. Deviation 
Number of years of 
teaching experience 
37 1.00 22.00 9.52 7.37 
 
TEACHERS’ SELF-EFFICACY AND CLASSROOM MANAGEMENT 
64 
 
Results of Pearson Correlation of Relationship between Teachers’ Perception of Self-
Efficacy and Classroom Management Skills for Research Question One 
Pearson Correlation Analysis was conducted to determine whether there is a significant 
relationship between teachers perceived self-efficacy and classroom management skills in a 
Central Pennsylvania Middle School.  A level of significance of 0.05 was used in the correlation 
analysis. The correlation results are presented in Table 3.  This analysis addresses research 
questions one.  
The correlation results showed that all the different scores of teachers’ perceived self-
efficacy which include Efficacy to Influence Decision making (r(35) = -0.03, p = 0.84), Efficacy 
to Influence School Resources (r(35) = -0.22, p = 0.19), Instructional Self-Efficacy (r(35) = 0.01, 
p = 0.97), Disciplinary Self-Efficacy (r(35) = 0.03, p = 0.86), Efficacy to Enlist Parental 
Involvement (r(35) = 0.21, p = 0.22), Efficacy to Enlist Community Involvement (r(35) = 0.06, p 
= 0.73), Efficacy to Create a Positive School Climate (r(35) = -0.14, p = 0.41), and total 
teachers’ perceived self-efficacy score (r(35) = -0.01, p = 0.97) are not significantly correlated 
with the classroom management skills measure of number of years of teaching experience.  This 
was because all the p-values were greater than the level of significance value of 0.05.  With these 
results, it showed that there is no significant relationship between teachers’ perceived self-
efficacy and classroom management skills in a Central Pennsylvania Middle School 
Table 3 
Pearson Correlation Results of Relationship between Teachers’ Perception of Self-Efficacy and 
Classroom Management Skills 
  Number of years of 
teaching experience 
Efficacy to Influence Decision making Pearson Correlation -0.03 
Sig. (2-tailed) 0.84 
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N 37 
Efficacy to Influence School Resources Pearson Correlation -0.22 
Sig. (2-tailed) 0.19 
N 37 
Instructional Self-Efficacy Pearson Correlation 0.01 
Sig. (2-tailed) 0.97 
N 37 
Disciplinary Self-Efficacy Pearson Correlation 0.03 
Sig. (2-tailed) 0.86 
N 37 
Efficacy to Enlist Parental Involvement Pearson Correlation 0.21 
Sig. (2-tailed) 0.22 
N 37 
Efficacy to Enlist Community 
Involvement 
Pearson Correlation 0.06 
Sig. (2-tailed) 0.73 
N 37 
Efficacy to Create a Positive School 
Climate 
Pearson Correlation -0.14 
Sig. (2-tailed) 0.41 
N 37 
Total Score Pearson Correlation -0.01 
Sig. (2-tailed) 0.97 
N 37 
 
Summary Responses of Teachers’ Perceptions about Self-Efficacy for Research Question 
Two 
Table 2 summarizes the responses of the teachers in the teacher self-efficacy.  These 
summaries address research question two which asks to determine the middle school teachers’ 
description on their perceptions about self-efficacy and their ability to implement effective 
teaching and learning practices in the classroom.  Frequency and percentage summaries were 
used to summaries the responses in the Likert scale. 
For efficacy to influence decision making, almost majority of the 37 teachers have either a 
very little (14; 37.8%) or some influence (16; 43.2%) on the decisions that are made in the 
school.  More than half of the 37 teachers have either some influence (10; 27%) or quite a bit 
(11; 29.7%) on expressing their views freely on important school matters.  For efficacy to 
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influence school resources, more than half of the 37 teachers have either a very little (20; 54.1%) 
they can do to get the instructional materials and equipment they need. 
For instructional self-efficacy, almost all the 37 teachers have either nothing (20; 54.1%) or 
a very little (14; 40.5%) they can you to influence the class sizes in their school.  There were 
equal percentages of teachers that responded a very little (11; 29.7%), some influence (12; 
32.4%), or quite a bit (10; 27%) they can do to get through to the most difficult students.  More 
than half of the 37 teachers have either some influence (15; 40.5%) or quite a bit (10; 27%) they 
can do to promote learning when there is lack of support from the home.  More than half of the 
37 teachers have some influence (20; 54.1%) they can do to keep students on task on difficult 
assignments.  Almost all the 37 teachers have either some influence (19; 51.4%) or quite a bit 
(14; 37.8%) they can do to increase students’ memory of what they have been taught in previous 
lessons.  Majority of the 37 teachers have either some influence (17; 45.9%) or quite a bit (11; 
29.7%) they can do to motivate students who show low interest in schoolwork.  Majority of the 
37 teachers have either some influence (15; 40.5%) or quite a bit (15; 40.5%) they can do to get 
students to work together.  There were equal percentages of teachers that responded a very little 
(10; 27%), some influence (12; 32.4%), or quite a bit (10; 27%) they can do to overcome the 
influence of adverse community conditions on students’ learning.  More than half of the 37 
teachers have some influence (19; 51.4%) they can do to get children to do their homework. 
For disciplinary self-efficacy, majority of the 37 teachers have either some influence (15; 
40.5%) or quite a bit (14; 37.8%) they can do to get children to follow classroom rules.  Almost 
half of the 37 teachers have some influence (16; 43.2%) they can do to control disruptive 
behavior in the classroom.  Almost half of the 37 teachers have some influence (14; 37.8%) they 
can do to prevent problem behavior on the school grounds. 
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For efficacy to enlist parental involvement, majority of the 37 teachers have either very 
little (12; 32.4%) or some influence (14; 37.8%) they can do to get parents to become involved in 
school activities.  Majority of the 37 teachers have either some influence (18; 48.6%) or quite a 
bit (9; 24.3%) they can assist parents in helping their children do well in school.  Majority of the 
37 teachers have either some influence (14; 37.8%) or quite a bit (12; 32.4%) they can do to 
make parents feel comfortable coming to school.   
For efficacy to enlist community involvement, majority the 37 teachers have either very 
little (11; 29.7%) or some influence (20; 54.1%) they can do to get community groups involved 
in working with the schools.  Majority the 37 teachers have either very little (12; 32.4%) or some 
influence (18; 48.6%) they can do to get churches involved in working with the school.  Majority 
the 37 teachers have either very little (13; 35.1%) or some influence (19; 51.4%) they can do to 
get businesses involved in working with the school.  Majority the 37 teachers have either very 
little (13; 35.1%) or some influence (18; 48.6%) they can do to get local colleges and universities 
involved in working with the school. 
For efficacy to create a positive school climate, more than half of the 37 teachers have 
some influence (21; 56.8%) they can do to make the school a safe place.  Majority of the 37 
teachers have either some influence (17; 45.9%) or quite a bit (14; 37.8%) they can do to make 
students enjoy coming to school.  Almost all the 37 teachers have either some influence (15; 
40.5%), quite a bit (11; 29,7%), or a great deal (10; 27%) they can do to get students to trust 
teachers.  Majority of the 37 teachers have either some influence (16; 43.2%) or quite a bit (12; 
32.4%) they can help other teachers with their teaching skills.  Majority of the 37 teachers have 
either some influence (12; 32.4%) or quite a bit (19; 51.4%) they can do to enhance collaboration 
between teachers and the administration to make the school run effectively.  Almost half of the 
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37 teachers have quite a bit (21; 56.8%) they can do to reduce school dropout.  Majority of the 
37 teachers have either very little (14; 37.8%) or some influence (16; 43.2%) they can do to 
reduce school absenteeism.  Majority of the 37 teachers have either some influence (18; 48.6%) 
or quite a bit (11; 29.7%) they can do to get students to believe they can do well in schoolwork. 
Table 4 
Frequency and Percentage Summaries of Responses in Bandura’s Teacher Self-Efficacy 
Instrument 
    Frequency Percentage 
Efficacy to 
Influence 
Decision 
making 
How much can you influence the decisions that 
are made in the school? 
    
Nothing 4 10.8 
Very Little 14 37.8 
Some Influence 16 43.2 
Quite A Bit 2 5.4 
A Great Deal 1 2.7 
How much can you express your views freely 
on important school matters? 
    
Nothing 3 8.1 
Very Little 11 29.7 
Some Influence 10 27 
Quite A Bit 11 29.7 
A Great Deal 2 5.4 
Efficacy to 
Influence 
School 
Resources 
How much can you do to get the instructional 
materials and equipment you need? 
    
Nothing 7 18.9 
Very Little 20 54.1 
Some Influence 8 21.6 
Quite A Bit 2 5.4 
Instructional 
Self-Efficacy 
How much can you do to influence the class 
sizes in your school? 
    
Nothing 20 54.1 
Very Little 15 40.5 
Some Influence 2 5.4 
How much can you do to get through to the 
most difficult students? 
    
Nothing 1 2.7 
Very Little 11 29.7 
Some Influence 12 32.4 
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Quite A Bit 10 27 
A Great Deal 3 8.1 
How much can you do to promote learning 
when there is lack of support from the home? 
    
Nothing 1 2.7 
Very Little 7 18.9 
Some Influence 15 40.5 
Quite A Bit 10 27 
A Great Deal 4 10.8 
How much can you do to keep students on task 
on difficult assignments? 
    
Very Little 3 8.1 
Some Influence 20 54.1 
Quite A Bit 9 24.3 
A Great Deal 5 13.5 
How much can you do to increase students’ 
memory of what they have been taught in 
previous lessons? 
    
Very Little 1 2.7 
Some Influence 19 51.4 
Quite A Bit 14 37.8 
A Great Deal 3 8.1 
How much can you do to motivate students 
who show low interest in schoolwork? 
    
Very Little 4 10.8 
Some Influence 17 45.9 
Quite A Bit 11 29.7 
A Great Deal 5 13.5 
How much can you do to get students to work 
together? 
    
Very Little 1 2.7 
Some Influence 15 40.5 
Quite A Bit 15 40.5 
A Great Deal 6 16.2 
How much can you do to overcome the 
influence of adverse community conditions on 
students’ learning? 
    
Nothing 3 8.1 
Very Little 10 27 
Some Influence 12 32.4 
Quite A Bit 10 27 
A Great Deal 2 5.4 
How much can you do to get children to do 
their homework? 
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Nothing 3 8.1 
Very Little 8 21.6 
Some Influence 19 51.4 
Quite A Bit 5 13.5 
A Great Deal 2 5.4 
Disciplinary 
Self-Efficacy 
How much can you do to get children to follow 
classroom rules? 
    
Nothing 1 2.7 
Some Influence 15 40.5 
Quite A Bit 14 37.8 
A Great Deal 7 18.9 
How much can you do to control disruptive 
behavior in the classroom? 
    
Nothing 1 2.7 
Very Little 1 2.7 
Some Influence 16 43.2 
Quite A Bit 8 21.6 
A Great Deal 11 29.7 
How much can you do to prevent problem 
behavior on the school grounds? 
    
Nothing 3 8.1 
Very Little 8 21.6 
Some Influence 14 37.8 
Quite A Bit 8 21.6 
A Great Deal 4 10.8 
Efficacy to 
Enlist 
Parental 
Involvement 
How much can you do to get parents to become 
involved in school activities? 
    
Nothing 2 5.4 
Very Little 12 32.4 
Some Influence 14 37.8 
Quite A Bit 7 18.9 
A Great Deal 2 5.4 
How much can you assist parents in helping 
their children do well in school? 
    
Nothing 1 2.7 
Very Little 6 16.2 
Some Influence 18 48.6 
Quite A Bit 9 24.3 
A Great Deal 3 8.1 
How much can you do to make parents feel 
comfortable coming to school? 
    
Nothing 1 2.7 
Very Little 3 8.1 
Some Influence 14 37.8 
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Quite A Bit 12 32.4 
A Great Deal 7 18.9 
Efficacy to 
Enlist 
Community 
Involvement 
How much can you do to get community 
groups involved in working with the schools? 
    
Nothing 1 2.7 
Very Little 11 29.7 
Some Influence 20 54.1 
Quite A Bit 3 8.1 
A Great Deal 2 5.4 
How much can you do to get churches involved 
in working with the school? 
    
Nothing 2 5.4 
Very Little 12 32.4 
Some Influence 18 48.6 
Quite A Bit 2 5.4 
A Great Deal 3 8.1 
How much can you do to get businesses 
involved in working with the school? 
    
Nothing 2 5.4 
Very Little 13 35.1 
Some Influence 19 51.4 
Quite A Bit 1 2.7 
A Great Deal 2 5.4 
How much can you do to get local colleges and 
universities involved in working with the 
school? 
    
Nothing 2 5.4 
Very Little 13 35.1 
Some Influence 18 48.6 
Quite A Bit 2 5.4 
A Great Deal 2 5.4 
Efficacy to 
Create a 
Positive 
School 
Climate 
How much can you do to make the school a safe 
place? 
    
Nothing 3 8.1 
Very Little 6 16.2 
Some Influence 21 56.8 
Quite A Bit 4 10.8 
A Great Deal 3 8.1 
How much can you do to make students enjoy 
coming to school? 
    
Very Little 1 2.7 
Some Influence 17 45.9 
Quite A Bit 14 37.8 
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A Great Deal 5 13.5 
How much can you do to get students to trust 
teachers? 
    
Very Little 1 2.7 
Some Influence 15 40.5 
Quite A Bit 11 29.7 
A Great Deal 10 27 
How much can you help other teachers with 
their teaching skills? 
    
Nothing 1 2.7 
Very Little 5 13.5 
Some Influence 16 43.2 
Quite A Bit 12 32.4 
A Great Deal 3 8.1 
How much can you do to enhance collaboration between 
teachers and the administration to make the school run 
effectively? 
  
Nothing 2 5.4 
Some Influence 12 32.4 
Quite A Bit 19 51.4 
A Great Deal 4 10.8 
How much can you do to reduce school 
dropout? 
    
Nothing 3 8.1 
Very Little 9 24.3 
Some Influence 21 56.8 
Quite A Bit 3 8.1 
A Great Deal 1 2.7 
How much can you do to reduce school 
absenteeism? 
    
Nothing 3 8.1 
Very Little 14 37.8 
Some Influence 16 43.2 
Quite A Bit 3 8.1 
A Great Deal 1 2.7 
How much can you do to get students to believe 
they can do well in schoolwork? 
    
Very Little 2 5.4 
Some Influence 18 48.6 
Quite A Bit 11 29.7 
A Great Deal 6 16.2 
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Table 5 summarized the descriptive statistics of the study variables of the scores of the 
different of teachers perceived self-efficacy measure.  The mean score for Efficacy to Influence 
Decision making was 5.46 (SD = 1.85), Efficacy to Influence School Resources was 2.14 (SD = 
0.79), Instructional Self-Efficacy was 27.76 (SD = 5.79), Disciplinary Self-Efficacy was 10.49 
(SD = 2.65), Efficacy to Enlist Parental Involvement was 9.62 (SD = 2.52), Efficacy to Enlist 
Community Involvement was 11 (SD = 3.18), Efficacy to Create a Positive School Climate was 
25.35 (SD = 5.21).  The mean score for the total teachers perceived self-efficacy was 91.81 (SD 
= 18.27).  The total mean score was in middle of the 30 to 150 range of possible scores.  This 
indicates that the 37 samples of teachers have average levels of self-efficacy. 
Table 5 
Descriptive Statistics of Scores in Bandura’s Teacher Self-Efficacy Instrument 
 N Minimum Maximum Mean Std. Deviation 
Efficacy to 
Influence 
Decision making 
37 2.00 10.00 5.46 1.85 
Efficacy to 
Influence School 
Resources 
37 1.00 4.00 2.14 0.79 
Instructional Self-
Efficacy 
37 16.00 41.00 27.76 5.79 
Disciplinary Self-
Efficacy 
37 3.00 15.00 10.49 2.65 
Efficacy to Enlist 
Parental 
Involvement 
37 5.00 15.00 9.62 2.52 
Efficacy to Enlist 
Community 
Involvement 
37 4.00 20.00 11.00 3.18 
Efficacy to Create a 
Positive School 
Climate 
37 15.00 40.00 25.35 5.21 
Total Score 37 55.00 139.00 91.81 18.27 
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Phase 2 - Qualitative Data Analysis: Descriptive Data 
 Setting. The study was conducted in a middle school located in Harrisburg, Dauphin 
County, Pennsylvania. The urban school district has five elementary buildings, four middle 
school buildings, and two high schools. The school employed 63 teachers, three guidance 
counselors, one school psychologist, one school nurse, two assistant principals, and one building 
principal.  
 Demographics. The participants in this study's interviews or qualitative phase consisted 
of four middle school teachers from a school district in Pennsylvania. The teachers voluntarily 
participated and were randomly selected by the researcher. The sample included teachers who 
scored high and low in Bandura's Teacher Self-Efficacy survey tool. For this study, the four 
teachers were assigned pseudonyms (P1, P2, P3, and P4) to aid the confidentiality of their 
identity. 
Data Analysis 
 Thematic analysis. The qualitative data were collected through the aid of a semi-
structured interview guide. The qualitative aspect of the study focused on understanding 
individual perceptions, rather than contributing to an existing theory; thus, the method of data 
analysis was inductive. Upon transcribing the digitally recorded interview data, the transcripts 
were imported to NVivo for thematic analysis. NVivo is a computer software used to aid 
researchers in storing, organizing, and analyzing qualitative data. 
 The thematic analysis conducted in this study was guided by Morse's (1994), and Miles 
and Huberman (1994) analytical framework for the qualitative case study data analysis. Data 
analysis began with the data collection process. Like Morse’s “comprehending,” and Miles and 
Huberman’s “broad coding,” the researcher used existing literature, the interview questions, 
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descriptive notes were taken during data collection, and the collected data to immerse himself in 
the phenomenon under study. Comprehending or broad coding was the first phase of data 
analysis, in which the researcher generated codes to summarize core information in the data 
(Miles & Huberman, 1994). The second step of data analysis involved synthesizing (Morse, 
1994) or pattern coding (Miles & Huberman, 1994). Specifically, Miles and Huberman referred 
to the process as pattern coding, as the process involved searching the data for trends regarding 
relevance until themes emerged. The third phase of data analysis was theorizing (Morse, 1994) 
or distilling and ordering (Miles & Huberman, 1994). Relationships among the themes were 
examined, and a coherent account of the data was generated. Finally, the themes were formalized 
and organized in a way that attempted to address the research question. The process was the final 
phase of data analysis called Recontextualizing (Morse, 1994) or developing propositions (Miles 
& Huberman, 1994). 
 Evidence of trustworthiness. Throughout the data collection and data analysis phases, 
the researcher observed methods of promoting trustworthiness of the study. Reflexivity was 
observed throughout the study through the researcher's constant reflection on his biases. Member 
checking was conducted through double-checking the recorded and transcribed data with the 
participants to ensure the accuracy of the data. Data saturation was attempted to be achieved 
through collecting rich data and repeated immersion in the collected data until no new 
information emerged. Proper handling of the data was also observed through documentation and 
organization, which allowed cross-checking of references with accuracy (Creswell & Miller, 
2000). 
Qualitative Results 
TEACHERS’ SELF-EFFICACY AND CLASSROOM MANAGEMENT 
76 
 
 This section includes the presentation of the findings from the data analysis. The themes 
were organized in categories that addressed the research questions. The results are presented in 
three sections: (1) influence of teaching efficacy on classroom management skills, which 
corresponds to the first research question, (2) perceptions of influence on school administrators, 
which addresses the first sub-question of the second research question, and (3) perceptions of 
influence on students, which addresses the second sub-question of the second research question. 
Excerpts from the interview transcripts will be provided to support the results. A table will be 
provided at the end of each section to summarize the findings. 
 Influence of teaching efficacy on classroom management skills. The participants 
collectively perceived that teaching efficacy pertained to the ability to teach, and handle the 
students and other school-related tasks. Participants 2 and 3 discussed teaching efficacies in 
terms of engaging the parents to have interest in the children's education, while Participant 4 
believed that teaching efficacy involved building positive relationships with students, and stated 
that "it's [teaching efficacy is] changing, and it's not necessarily even the lessons that you teach, 
it's the small communications between students that make the big changes." 
  Despite having a personal understanding of teaching efficacy, three of the four 
participants claimed that they lacked the confidence to perform certain tasks as a teacher. 
Participant 2 was the only participant to declare high self-efficacy in teaching. Aside from 
having 22 years of teaching experience, Participant 2 said that getting encouragement from his 
colleagues when he was starting out as a teacher helped develop his confidence. Participant 2 
said that he continued to do the same for new teachers. 
Participant 2 stated: 
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 We picked each other's brains, we borrowed equipment, we gave equipment, we got rid 
of equipment, and we just shared a lot of ideas and equipment with each other, and then 
when the pay freezes and pay cuts started those once a month department meetings 
stopped, and we have not had them for 3 or 4 years. It sure would be nice to get together 
as a group to share the good and bad of what each of us is doing and to learn from one 
another.   
Participant 1 similarly associated teaching efficacy with experience. The participant 
recognized his two years of teaching experience to be the source of his lack of confidence 
in teaching. Participant 3 attributed the teachers’ lack of self-efficacy in teaching with 
fear.  
Participant 3 stated: 
 I think, my perception, in my building, is, teachers are afraid; and for what reason, 
I don't understand. Like; you gone to school, you got the education, you have the tools, 
but a lot of teachers are in this state of: "Well if I say this, administration will do this, if I 
say that, administration will do that," as opposed to seeing themselves as someone that 
brings something to the table. If you are a first-year teacher, or a seasoned teacher, you 
bring something to the table. I think, in a lot of ways, people are afraid of repercussions, 
so they don't speak up. People are afraid to volunteer for certain things because then they 
feel like that means they're always going to be called on to do certain things.  
 Similarly, Participant 4 perceived that the teachers’ lack of teaching efficacy was 
influenced by the teachers’ lack of unity; thus, teachers were fearful of speaking up.  
Participant 4 stated: 
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 Yeah, I would like that a lot. I mean, when we have this whole issue with the union, it 
was nice to be united. I think the problem is because we feel that things aren't necessarily 
fair all the time, people give up. People shut down. We just follow through with what we 
need to do. We don't put forth the energy that we should.  
 Teaching Efficacy. About teaching efficacy, the participants discussed classroom 
management techniques. The participants discussed the importance of discipline. Participant 1 
believed that the students' behavior might be reinforced by parental influence. 
Participant 1 stated: 
 I call parents if a student is disruptive if it's at the point where they're disrupting their 
classmates, and their classmates are then unable to focus. If it's something severe, such as 
physical contact with another student, then we have security that removes them. 
 Participant 1 added that good behaviors were also reported to the parents to encourage the 
students. Participant 1 added that: 
Once a month my partner teacher and I, we send home a newsletter to parents explaining 
what's going on in our school, what's going on in our classrooms, what we're learning 
about, so we send those home with the students. Again, parent communication. If their 
child is doing a positive job in class, then I'll make phone calls home saying, "Thank you 
for encouraging the importance of education with your child. We appreciate it." 
 Participant 2 shared that minor offenses were met with corresponding punishments. However, 
major offenses incorporated the involvement of the child's parents.   
Participant 2 stated: 
 How we maximize it is we have different steps and stages that we go through here, 
through verbal reminders, physical reminders, if someone's unsafe we have a spot where 
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they stand, and they may take a 2 minutes’ break, and then they'll come over, and we'll 
ask them what they were doing to be unsafe or how they can act to be safe to rejoin the 
game or activity that we're doing. Sometimes that's 2 minutes if it's somebody who was 
dealing with every single day that might be a 5-minute or a 10-minute break. That 
handles like 99% of the things that we must deal with. If it escalates beyond that, phone 
calls home can be effective.  
 However, Participant 2 also believed that students behaved the way they were treated. 
Compassion and understanding typically improved the students' mood and behavior and 
developed respect. Participant 2 narrated that:  
 Unfortunately, a lot of students come to school bright and early, and they've been 
verbally or, sadly, physically abused at home the night before that morning, and they're 
coming in carrying a lot of weight on their mind and their shoulders. Their first reaction 
is to be combative with their peers or me. Just try to talk with, not to them or at them, to 
try to find out why they're feeling the hostility they're feeling.  Just try to talk to them 
about the skills to work through those problems, you can't make all those problems go 
away, but you sure can learn better skills to cope with them than fighting, cursing people 
out, threatening or bullying others themselves to try and get rid of the pent-up anger or 
abuse that they are feeling.  
 Participant 4 shared the same belief after employing a strictly disciplinarian approach 
during the previous school year. Participant 4 explained that: 
 Last year, I wasn't as respectful to my students. I was more of a disciplinarian.  This 
year, I entered with a different mindset of respect and kindness, in a way, and so my 
relationships were different with my students this year, and I felt that was a lot more 
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effective. I had a lot less behavior because I would say, I know you're better. You are 
better than what you're showing me. Then, they were striving to be better. I'm not saying 
they didn't have problems, they did, but I feel like that nipped a lot in the bud from that 
door.  
 Nonetheless, some students proved difficult to speak with, in which case, the teachers 
opted to resort to administrative help, such as in the earlier statement of Participant 2. Participant 
4 also stated that: 
 I think I struggle with this. There's a level of respect that needs to be in the classroom, 
and if you give that to them, you often talk students down. However, there are times you 
can't. There are students who explode, and there's nothing you can do to help them. I had 
a student this year who I could not help ever. He would not respond to me. When that 
happens, the classroom must shut down, and you are then relying on security. You're 
relying on administration.  
 Participant 3 believed that discipline among the students might be achieved through firmness 
and consistency in rewards and punishment. Participant 3 stated that:  
As an individual teacher, every individual teacher, in my opinion, plays a role in the 
discipline within their classroom. Discipline within the classroom begins with 
consistency. If you're consistent, and you're firm, and you're fair, then discipline in the 
classroom is never an issue. 
 Participant 1 further discussed the benefits of rewarding the students' good behavior and stated 
that:  
Yeah, you know every day is a different day regarding what's going on with the kids, you 
know like, so I try to provide a lot for them rewards wise, for them to receive if they're on 
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task, engaged, then they'll be rewarded for their positive actions for what they're 
supposed to be doing. Scaffolding, and circulating, and assisting, while they're working is 
necessary to keep them engaged. 
 Table 6 below summarizes the themes under the influence of teaching efficacy on classroom 
management skills. Teaching experience and unity among the faculty appeared to influence self-
efficacy in the teaching of the participants. Despite the lack of overall teaching efficacy, the 
participants identified classroom management techniques in handling the students. Discipline 
was typically reinforced with punishments and rewards.  
Table 6 
Influence of Teaching Efficacy on Classroom Management Skills 
Themes Sub-themes Occurrences 
Discipline Involving the parents 5 
Mutual respect 2 
Administrative help 2 
 Firmness 1 
Rewards  2 
 Perceptions about influence on school administrators. The participants perceived that 
school leaders might be influenced in two ways, influencing the administrative decisions, or 
influencing with the access to teaching resources. Influencing administrative decisions involved 
collaborating with fellow teachers, and school administrators. Participant 1 believed that 
collaborating fostered relationships and "helps out with the school climate." 
 Influence on administrative decisions. Despite recognizing teamwork and collaboration, 
Participant 1 claimed that he is a follower in the school setting. Participant 1 claimed that 
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regarding administrative decisions, his influence was "Not much. I don't know. I'm told what I 
have to do, and I do it." Participant 4 had the similar experience and stated that: 
 I don't feel like I have much of a say. To be honest, I feel like our administrators' hands 
are tied by people at the admin building and so it's a constant chain of command. I don't 
feel that my voice is very strong. I feel like I'm a follower and doing what I'm told.  
 Participants 2 and 3, on the other hand, felt that they were heard by the school administrators 
and that their opinions were valued. Participant 3 claimed that:  
The role that I play here in the building is very significant. So, when it comes to crucial 
decision making, I have a great role. 
 Participant 2 added a narration of his experience in influencing the school administrators. 
Participant 2 recounted: 
 I feel we do have a voice as teachers to influence those decisions, I think a lot of times 
you'll hear some of the teachers complain if their specific voice wasn't heard, or ideas or 
plans weren't followed through as they saw the best fit, but I have always felt that I could 
reach out to my superiors, my assistant principals, my building principals, with new ideas 
or ideas that had not been done before.  I know a couple of years ago, one of us wanted to 
introduce yoga into the phys-ed curriculum, which we had not done before, and we had 
some funding from a SIG grant that we could bring in a group who educated the phys-ed 
department for the whole district. I know that I introduced to the classrooms and had a lot 
of success and a lot of student enjoyment from it. 
 Influence on access to resources. Concerning access to resources, Participants 1, 2, and 4 
believed that they lacked the ability to influence the school administrators. Participant 1 said that 
"I don't think we have enough resources to use. Yeah, the curriculum that we're provided with 
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doesn't provide vocabulary or spelling." Participant 1 added that the school provided the teachers 
with the material; however, the materials were not sufficient to fulfill the learning needs of each 
student, especially the learners with a higher level of need. Regardless, the school merely 
provides a standardized module for the teachers to use. Participant 1 added: 
 Yes, the instructional materials. The resources that are provided for us is online, that we 
log on to, to our system. Standards are provided, you know, for what ... Everything we 
must teach for the unit, all resources are provided, sometimes it's not enough. I do have to 
do more, but we have a framework provided.  
 Participant 2 perceived that he did not hold much influence on accessing resources due to 
financial issues faced by the school. Participant 2 said that: 
 I don't feel I can do very much; I don't have a lot of luck getting the materials that we need. As a 
matter of fact, my partner and I, we teach with together here, we got materials this year, 
and I do think that was the first time that we could get any materials in 5 to 6 years. We 
were just under a lot of budget cuts under those 5 to 6 years, teacher pay freezes, and 2 
historic, as I understand the first ever, pay cuts in the state of Pennsylvania history, we 
underwent a 5% pay cut one year and then the same 5% pay cut the next year and I think 
that influenced more than just teach salary. None of those years we had a pay freeze or 
pay cuts did I receive any new supplies or materials. 
 Participant 4 believed that he did "not have any power" and limited in influencing the school 
administrators regarding resources; however, Participant 4 was permitted by the administrators to 
procure the materials. Participant 4 shared that:  
 We didn't have computers until March, and we were being told to design curriculum 
around these programs, and we had these great MobyMax, and we had all these great 
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programs for small groups into enhanced learning, and we didn't have the tools to do it. 
We aren't given pencil or paper. I mean, it's if we want something, we get it ourselves.  
 Participant 3 was the participant who believed otherwise and stated that asserting the need for 
teaching materials eventually influenced the administrators' decision. Participant 3 said that:  
How much can I do? One, I continue to push. I ask for those resources, I push and push 
until they're done. Some teachers will ask for them and then forget about them and let it 
go. If I'm going to need it, I continue to push for it. If I need it, I'm going to push for it, 
so, I don't feel like I personally, as a teacher, in this building, I ever go without anything 
that I need, that's just me. 
 Table 7 below is a summary of the teachers' perceptions of their influence on school 
administration. The participants were divided in their belief on holding an influence over 
administrative decisions, with two of the participants believing they had influence, while two 
believed they were followers of the administration. However, regarding influence on access to 
teaching resources, the participants believed they lacked the influence to access resources. The 
lack of influence led the participants to procure the resources on their own or to assert their need 
for the resources until the administrators provided them with materials. 
Table 7 
Perceptions of Influence on School Administration 
Themes Sub-themes Occurrences 
Influence on 
administrative decisions 
Has influence 2 
A follower 2 
Influence on access to 
resources 
Lack influence to access 
resources 
7 
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Procure own resources 1 
 
Assert the need for resources 1 
 
 Perceptions about influence on students. The participants believed that they held an 
influence towards the students. The participants believed that engaging the parents and 
increasing the students' learning interest appealed to the students. The participants have 
perceived that the way they interacted with the students reflected on the students' mood and 
behavior, and the overall school climate. Participant 4 said that: 
That goes back to the respect. How you treat them and how you interact with them 
[students] affects their behavior which affects the school climate. I think it's a ripple 
effect. 
 Engaging the parents. The participants perceived that reporting to the parents influenced 
the behavior of the students. Although the participants reported difficulty in getting the parents 
involved, they continued to try and relay the children’s performance and behavior at school. 
Participant 2 included reporting exceptional behavior, as he believed that positive feedback of 
the child’s behavior engaged the parents, and reinforces the child’s good behavior. Participant 2 
said that: 
 At the beginning of the school year, when the parents come to the school to meet all the 
teachers, they go around from classroom to classroom or follow their child's schedule and 
talk to the different teachers, and that's a great time to welcome them, tell them kind of 
things you're going to be doing, kind of expectations you have, and let them know that 
you may get a phone call from me for good or bad reasons. I do make several phone calls 
throughout the school year to call. I wrote a note to a parent of one of our 8th-grade girls 
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the other day, and I just told them what a great job they must be doing at home because 
she comes in everyday and she said, "Yes sir.", "No sir.", To me every day for the last 
four years.  That carries a lot of weight in my book; I think that will help here in a lot of 
different ways. I said her manners were impeccable and something must be going on 
correctly at home for her to act that way here. They were appreciative of that letter. The 
phone doesn't work as well as I wish it would. A lot of times phone numbers change, 
they're canceled, it's a different number. 
 Increasing learning interest. The participants also believed that students performed and 
behaved better in class if they were interested. Participant 4 shared that not all students in the 
class had similar abilities and interests, and the participant had devised a method to engage the 
students. Participant 4 shared that:  
 That, I think, is more manageable within the classroom. I think teachers need to design 
lessons in three ways. You need to be ready for your low-learners. You need to be ready 
for your highs. Personally, I was struggling because I felt like our curriculum had a lot of 
... Like in front of the class learning without interaction. I redesigned the entire way that I 
taught, and I changed it to small groups, and I gave them independent practices, and they 
met with me, and there, really, our Aspire scores went up from that. I think that's about 
teaching method more so than how we're outside of the classroom. I think you could to 
do that within your classroom.  
 On the other hand, Participant 2 shared that he had no trouble engaging the students due 
to the nature of the class he handled. The participant believed that students were naturally 
interested in gym class when they could run around and play. Participant 2 stated that infractions 
were rare in gym class, and any violations were addressed through verbal reprimand.    
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 Table 8 below provides a summary of the section on the teachers' perceptions of their 
influence on the students. The participants perceived that engaging the parents in the child's 
school performance and behavior was beneficial for the child. Negative and positive behaviors 
were equally reported to the parents for the improvement of the students. The participants also 
planned ways to pique the students' interest in learning. Differentiated instructions were used to 
engage students with different learning abilities to allow the participants to hold their influence 
over the students inside the classroom. Per the participants, the content and nature of the class 
also had a natural influence on the students' learning interest.  
Table 8 
Perceptions of Influence on Students 
Themes Occurrences 
Engaging the parents 7 
Increasing learning interest 2 
 
Results and Interpretations 
Summary 
The purpose of this mixed methods study was to examine the relationship between 
teachers' perceived self-efficacy and classroom management skills in a Central Pennsylvania 
Middle School. This chapter presented the results from the correlation and thematic analysis of 
the survey and interview data. The findings were organized in correspondence to the research 
questions. Thematic analysis revealed that teaching efficacy and classroom management skills 
were somewhat unassociated. Regardless of the participants' perception of self-efficacy in 
teaching, discipline and rewards were reinforced in the classroom to ensure proper behavior of 
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the students. The most highly experienced participant and the least experienced participant both 
stated that minor offenses were dealt with verbal reprimands, and major offenses required 
administrative help and involving the parents. The findings also revealed that the teachers 
perceived to have an insignificant influence over the school administrators, but high influence 
over the students. The discussion of the findings will be provided in the next chapter. 
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Chapter 5: Conclusions 
This chapter will include a summary of this mixed methods research study, as well as its 
conclusions, implications and future research suggested by the analysis of all data collected.  
Conclusions about this research study were derived from both the quantitative and qualitative 
data that were evaluated.  Implications of the research findings and what they may suggest for 
middle school teachers at this middle school in Pennsylvania and their self-efficacy as it pertains 
to classroom management are discussed. In conclusion, recommendations for future research are 
addressed. 
Summary 
The understanding of self-efficacy in teaching and learning of students continues to 
intrigue researchers and practitioners (Mojavezi & Tamiz, 2012).  In past research on teacher 
self-efficacy, there is empirical evidence supporting the effectiveness of the self-efficacy of 
teachers or to the self-belief that he or she can influence student achievement outcomes in 
educational contexts (Podell & Soodak, 1993) (Muijs & Rejnolds, 2001) (Tschannen-Moran & 
Hoy, 2001).  There are studies showing indications of teacher self-efficacy linked to motivation, 
effort, and persistence in interacting with difficult situations (Gibson & Demo, 1984) (Podell & 
Soodak, 1993).  Additionally, the beliefs of self-efficacy and its relationship to academic 
performance and persistence (Martin & Marsh, 2006) (Skaalvik & Skaalvik, 2004), professional 
commitment (Evans & Tribble, 1986), more positive teacher personal behavior and teachers 
being more open to teaching methods and ideas in teaching (Guskey T. , 1988) and the use of 
more teacher based, or a more humanistic approach to resolving student conflict (Woolfolk, 
Rosoff, & Hoy, 1990) indicate this association. 
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Teachers are under many pressures and have various other responsibilities beyond the 
issues of academic proficiency.  Teachers are finding themselves addressing the many demands, 
some that are constantly changing and with very little incentive or motivation.  Teachers appear 
to be more openly expressing their dislike for the lack of perceived support rather than for being 
in the classroom.  Teachers are looked at when a student’s academic outcomes are not positive 
and with minimum professional development training, teachers are expected to educate students 
that have a wide range of emotional and behavior problems.  With budget cuts and lack of 
funding, many school districts are unable to give teachers the necessary resources and 
professional development training to meet all students’ needs.   
Classroom management has proved to be a cumbersome aspect of the teaching and 
learning process over the past few years. This single skill has heavily contributed to teacher 
stress and burnout (Gordon, 2002), (Jepson & Forrest, 2006) Stress has been studied over the 
past 40 years with the notion that working environments, which would include teacher’s 
classrooms, can and do promote stress. Lazarus and Folkman (1984), created a stress model that 
considered the impact of the environment, the person, and the various coping techniques used 
when under stress.  Stress is being defined as:  
A relationship between the person and the environment, which considers characteristics 
of the person, on the one hand, and the nature of the environment event on the other.  
Psychological stress is a relationship between the person and the environment that is 
appraised by the person as taxing and exceeding his or her resources and endangering his 
or her well-being.  The judgment of a person-environment relationship is the stressful 
hinge on the cognitive appraisal. (Lazarus & Folkman, 1984, p. 21). 
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Lazarus and Folkman (1984) created a model that views reciprocal interactions of the 
environment to an individual's cognition and the coping skill, or behavioral response that takes 
place when something creates a stressful situation.  This model is very like Albert Bandura's 
Social Learning/Social Cognitive model (Bandura, 1986).  Here, he suggests there is a reciprocal 
determinism with learning that involves cognition, behavior, and the environment, and that for 
learning to take place these three facets must be present.  Lazarus (1999) examines stress and 
vulnerability.  He also indicates that personality factors have a direct influence on the things that 
people find themselves vulnerable too, and some characteristics related to coping techniques 
used to help people resist stress, including a person’s sense of self-efficacy. 
The researcher attempted to measure a specific type of teacher self-efficacy; the 
confidence of teachers in a middle school setting in Pennsylvania to manage their classroom 
settings.  Bandura (1977) states that “self-efficacy measures gain validity from their 
demonstrated success in predicting the effects specified by the social cognitive theory in which 
efficacy factor is embedded” (p.45).  However, there also needs to be proof that the self-efficacy 
instrument is measuring what it is supposed to be measuring (Bandura, 1977). 
Self-Efficacy 
Bandura’s (1977) theory of self-efficacy was the theoretical framework for this study.  
His self-efficacy theory doesn’t measure the skills one already possesses but instead, measures 
one’s beliefs about what one can accomplish in different conditions with whatever skills one has 
at their disposal (Bandura 1977).  He believes teachers self-efficacy is influenced by mastery 
experiences, vicarious experiences, and social persuasion.  If a teacher has a high level of self-
efficacy, he/she can also have a profound effect on the motivation and achievement of students 
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(Caprara, Barbaraneleli, Steca, &Malone, 2006; Chacon, 2005; Chone, Klassen, Huan, Wong, & 
Kates, 2010; Hoy & Spero, 2005. 
Conclusion 
 The purpose of this mixed methods study was to examine the relationship between 
teachers perceived self-efficacy and classroom management skills in a Central Pennsylvania 
middle school. Furthermore, the teachers’ perception of the influence of self-efficacy on 
classroom management skills, years of experience, measure of grade level taught and measure of 
subject matter taught was also examined. The study was guided by two central research 
questions and two sub-questions. 
Central Questions:  
1. What is the association between teachers’ perception of self-efficacy and 
classroom management skills in a middle school in Central Pennsylvania?  
2. How do middle school teachers describe their perceptions about self-efficacy and 
their ability to implement effective teaching and learning practices in the 
classroom?  
Sub-questions: 
3. How do teachers perceive or describe their influence on decisions that are made in 
the school by leadership?  
4. How do teachers describe their ability to influence children to follow classroom 
rules?  
 An explanatory sequential mixed methods design model was used to guide my research 
study.  The qualitative data would supplement the findings of quantitative data to create a deeper 
understanding (Creswell, 2014).  Both the quantitative and qualitative aspects of this study 
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examined the perceptions of the teachers about their teaching efficacy, classroom management 
skills, and teaching practices. Quantitative and qualitative data gathered from a survey tool and 
the open-ended interview protocol, respectively, were explored through correlation and thematic 
analysis. Themes were generated to explain the data to address the research questions (Yin, 
2011).  
This chapter presents the findings of both the correlation and the thematic analysis, with 
the responses and themes organized under each research question. The first section provides an 
overview of the quantitative data, to include results of Pearson Correlation of Relationship 
Analysis, ANOVA and T-test, as well as a summary of the responses to the survey tool. The 
second section includes a brief discussion of the qualitative data analysis. 
 A total of 37 middle school teachers participated in this research.  The researcher’s 
original targeted number was 75 middle school teachers.  This research project was originally set 
up for a different middle school in Pennsylvania.  It was when the researcher come to the 
realization that teacher participation was not as expected and the concerns became clear for the 
need to move research to another middle school in Pennsylvania.  It was now the researcher, 
along with his committee chair reset the number of participants to 30 or more.  This change of 
research site became very beneficial to the completion of this research promptly and exceeded 
past our expectation of 30 participants by seven additional more participants. 
 Pearson correlation analysis was conducted to determine whether there is a significant 
relationship between teachers perceived self-efficacy and classroom management skills in a 
Central Pennsylvania middle school.  The level of significance of 0.05 was used in the 
correlation analysis.  The correlation results are presented in Table 3.  This analysis addresses 
research question number one. 
TEACHERS’ SELF-EFFICACY AND CLASSROOM MANAGEMENT 
94 
 
The correlation results showed that all the different scores of perceived self-efficacies are 
not significantly correlated with the classroom management skills measured of number of years 
of teaching experience.  This was because all the p-values were greater than the level of 
significance value of 0.05.   With these results, it showed that there is no significant relationship 
between teachers perceived self-efficacy and classroom management skills in a Central 
Pennsylvania middle school. An ANOVA was just to determine whether there is a significant 
relationship between teachers perceived self-efficacy and classroom management skill measure 
of subject matter taught in a Central Pennsylvania middle school.  This was conducted since the 
different measures of the dependent variable of teachers perceived self-efficacy were all 
continuous measured while the independent variable of the subject matter taught was 
categorically measured with multiple groupings. 
These groupings: 
• Math 
• Science  
• Language Arts 
• Social Studies 
And various combinations of above. 
 
Due to all the p-values being greater than the level of significance value of 0.05, There is 
no significant correlation between teachers perceived self-efficacy and classroom management 
skills, years of teaching and measure of subject matter taught in a Central Pennsylvania middle 
school. 
Lastly, independent sample t-test was conducted to determine whether there is a 
significant relationship between teachers perceived self-efficacy and classroom management 
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skill measure of grade level taught in a Central Pennsylvania middle school.  The independent 
sample t-test was conducted since the different measures of the dependent variable of teachers 
perceived self-efficacy were all continuous measured while the independent variable of grade 
level taught was categorically measured with only two grouping; 
• Both Elementary (K-4) and Middle (5-8) 
• Middle School Only 
There was no significant relationship with the classroom management skills measure of grade 
level taught.  This was because all the p-values were greater than the level of significance value 
of 0,05.  With these results, it also showed that there is no significant relationship between 
teachers perceived self-efficacy and classroom management skills in a Central Pennsylvania 
middle school. 
Tables 2 summarized the responses of the teachers in the teacher self-efficacy. These 
summaries address research question two which ask to determine the middle school teacher’s 
description on their perceptions about self-efficacy and their ability to implement effective 
teaching and learning practices in the classroom.  Frequency, percentage, mean and standard 
deviation summaries were used to summarize the responses in the Likert scale.   
The qualitative phase of the study included the open-ended questions from the survey as 
semi-structured participant interviews.  Thirty-seven interviews were completed.  The school 
employed 63 teachers total.  The qualitative aspect of the study focused on the understanding 
individual perceptions, rather than contributing to an existing theory; thus, the method of data 
analysis was inductive.  Upon transcribing the digitally recorded interview data, the transcripts 
were imported to NVivo for thematic analysis.  This analysis was conducted in this study was 
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guided by Morse's (1994), and Miles and Huberman (1994) analytical framework for the 
qualitative case study data analysis. 
 The themes were organized in categories that addressed the research questions. The 
results are presented in three sections: (1) influence of teaching efficacy on classroom 
management skills, which corresponds to the first research question, (2) perceptions on influence 
on school administrators, which addresses the first sub-question of the second research question, 
and (3) perceptions on influence on students, which addresses the second sub-question of the 
second research question. 
 Six themes with eight sub-themes were created before analysis of the data began based 
upon the interview questions.  These themes and sub-themes included: 
1) Discipline 
a. Involving the parents 
b. Mutual respect 
c. Administrative help 
d. Firmness 
2) Rewards 
3) Influence on administrative decisions 
a. Has influence  
b. A follower 
4) Influence on access to resources 
a. Resources 
b. Procure own resources 
5) Engaging the parents 
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6) Increasing learning interest 
           Throughout the data collection and data analysis phases, the researcher observed methods 
of promoting trustworthiness of the study. Reflexivity was observed throughout the study 
through the researcher’s constant reflection on his biases. Member checking was conducted 
through double-checking the recorded and transcribed data with the participants to ensure 
accuracy of the data. Data saturation was attempted through collecting rich data, and repeated 
immersion in the collected data until no new information emerged. Proper handling of the data 
was also observed through documentation and organization, which allowed cross-checking of 
references with accuracy (Creswell & Miller, 2000). 
 The literature shows where high self-efficacy in one domain does not automatically 
guarantee high efficacy in another.  This sense of efficacy is one outcome (Bandura A. , 1977), A 
person's self-efficacy beliefs about one activity may not transfer to another, in other words, self-
efficacy beliefs, "may vary across realms of activity, different levels of task demand within a 
given activity domain, and under different situational circumstances" (p.6).   This insight is 
considered very important in further research implications on teacher's self-efficacy.  Especially 
research conducted in secondary schools, where many teachers face numerous decisions, 
challenges, and conflicts (Raudenbush, Rowan, & Cheong, 1992) 
Limitations 
 This research focused on the implications of teacher’s self- efficacy in classroom 
management at a Middle School in Central Pennsylvania. This study was limited to only one 
middle school in Central Pennsylvania.  Thus, this study a mix methods case study.  Therefore, 
findings from this study will be limited to this specific school that the data was collected from 
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and cannot be generalized to other schools in Pennsylvania.  For data collection for this research, 
teachers at a middle school in Central Pennsylvania were surveyed.   
In using surveys, this measured a teachers’ self-reported behaviors, which may or may 
not be, exact measures of a teacher’s self-efficacy.  The teachers surveyed used a verbal 
frequency scale to indicate the importance of each item on the survey. A concern is the interval 
values provided by this type of scale, and the differences between the Likert rankings are not 
often equal.  The teachers surveyed by interpreting and defining terms such as nothing, very 
little, some, quite a bit and great in different ways.  
The interpretations of respondents for an item can vary on such a large continuum. The 
Likert Scale is one dimensional with only 5-7 options of choice, and it is the difference between 
the choices or the interval value that also has meaning. A limitation could, therefore, be 
understanding this interval and how it may relate to the overall validity of the research. People 
who may have issues with extremists may refrain from choosing the extreme options on a scale 
due to the negative implications involved with this entity, and that could affect the accuracy, 
especially if it is the extreme choice that is the most accurate (LaMarca, 2011). To reduce this 
limitation, the researcher modified the survey tool to enhance better the accuracy of this research.  
Another limitation of this research would be the self-reporting by the teachers are not 
validated for accuracy.  The survey and further observation of teachers will need to follow up 
studies so that additional data about teacher self-efficacy as perceived by teachers and its 
relationship to actual classroom activities and management can be studied.  However, there are 
many other variables, when it comes to teacher self-efficacy and the management of classrooms 
that was not controlled for in this study. 
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 The current research study is unable to generalize its findings to the greater population of 
Central Pennsylvania or the United States due to the small sample size. Also, because researcher 
analyzed the data from only one middle school in Central Pennsylvania, this data is limited.  
Another limitation is the use of self-reporting by participants for the survey and the interviews.  
Other sources were not used to verify the veracity of the statements made by participants.  
 This study will not be useful in improving teacher self-efficacy and its relationship to 
classroom management because it has only evaluated the data as they were presented and does 
not offer strategies for increasing self-efficacy.  This study was developed to investigate the 
current beliefs and level of self-efficacy in a middle school in Central Pennsylvania.  Future 
studies may be able to address teachers’ self-efficacy and its relationship to classroom 
management and how this relationship can be improved. 
 A further limitation of this study is the relatively small sample of participant survey 
responses and participant interviews.  I was dependent on my initial site to yield a higher 
participation rate.  After two weeks and only seven participants, I felt the immediate need to find 
another site that would be willing to give a satisfactory participation rate.  The initial site goal 
was seventy-five participants.  Another factor was timing of the interviews (days before summer 
break), which could have caused questions to be answered differently.  Questions may have been 
answered differently if there were enough time for the participants to fully understand and define 
teacher self-efficacy and how it pertains to them personally in their daily interactions while 
teaching.  There’s a likelihood that, with given additional time, that answers would more 
accurately reflect the true experiences of the interviewees.  
Future Research 
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 Further research is needed to identify and understand more significant findings about 
teacher self-efficacy and its relationship to classroom management.  The inclusion of a larger 
sample size and a broader perspective of teachers in middle schools in Central Pennsylvania or 
possibly a national research project.  This would allow for a larger and more diverse and 
culturally beneficial sample size.  The understanding and defining of teacher self-efficacy as it 
pertains to “self”. Incorporating Otto Scharmer’s Theory of understanding, “who is myself?”, 
and “what is my work?”.  To give a view of self and how this relates to self-efficacy.  A study on 
increased teacher self-efficacy professional development and its effects on classroom 
management could also be beneficial to the field of education. More research on what is being 
done by school districts to support their teachers in understanding and developing a positive 
awareness of teacher self-efficacy.  Finally, how teacher self-efficacy impacts student 
achievement. The school district of which this study originates has begun this process of 
educating staff on self-efficacy and how this relates to their daily routine and interactions. 
 As previously stated, the understanding of self-efficacy in teaching and learning of 
students continues to intrigue researchers and practitioners (Mojavezi & Tamiz, 2012).  In past 
research on teacher self-efficacy, there is empirical evidence supporting the effectiveness of the 
self-efficacy of teachers or to the self-belief that he or she can influence student achievement 
outcomes in educational contexts (Podell & Soodak, 1993) (Muijs & Rejnolds, 2001) 
(Tschannen-Moran & Hoy, 2001).  There are studies showing indications of teacher self-efficacy 
linked to motivation, effort, and persistence in interacting with difficult situations (Gibson & 
Demo, 1984) (Podell & Soodak, 1993).  Additionally, the beliefs of self-efficacy and its 
relationship to academic performance and persistence (Martin & Marsh, 2006) (Skaalvik & 
Skaalvik, 2004), professional commitment (Evans & Tribble, 1986), more positive teacher 
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personal behavior and teachers being more open to teaching methods and ideas in teaching 
(Guskey T. , 1988) and the use of more teacher based, or a more humanistic approach to 
resolving student conflict (Woolfolk, Rosoff, & Hoy, 1990) indicate this association. 
 Although in my current research and the data showing no correlations between teacher 
self-efficacy and classroom management skills with the additional variables of years of teaching, 
measures of grade level and subject matter taught at a middle school in Central Pennsylvania. 
My beliefs remain that teacher self-efficacy plays a significant role in determining the success 
and failure of a positive overall teaching experience thus higher academic progress for students 
and the school district. 
Recommendations for Practice 
As for my recommendations for future practice to improve the perceived self-efficacy of the 
teachers in this middle school in Central Pennsylvania, my suggestions would be to incorporate 
the Responsive Classroom approach, related to teachers’ beliefs, attitudes, and teaching 
priorities. RC is an evidence-based approach to elementary and middle school teaching that 
focuses on the link between academic success and social-emotional learning. 
This approach integrates academic and social learning with the objective of creating classroom 
environments that are conducive to learning and management by integrating academic and social 
learning.  Teachers who reported using more RC practices reported higher self-efficacy beliefs 
and teaching practice priorities that in-line with those of the RC approach (Sara E. Rimm-
Kaufman, & Brook E. Sawyer, 2004).  
Teachers use of RC practices has been shown to be associated with students increased social 
skills, their improved social and academic connections between both student and teachers, more 
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assertiveness, and fewer signs of fear from this interaction (Rimm-Kaufman, S. E. & Chiu, Y. J. 
I. 2007). 
Teachers at schools that utilize the RC approach are more likely to report positive attitudes 
toward teaching as a profession and will uphold disciplinary and teaching practice priorities that 
are aligned with the goals of the RC approach. 
As the researcher, one of my main concerns regarding this research was teachers' different 
definitions of self-efficacy as it pertains to them and to their management of their classroom and 
how this may have affected the conclusion of this research. I feel that with the use of the RC 
approach, with its array of services and resources and its focus on teacher effectiveness, would 
be this researchers’ recommendation for practice and application of this research. 
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APPENDIX A 
BANDURA’S INSTRUMENT 
TEACHER SELF-
EFFICACY SCALE 
 
This questionnaire is designed to help us gain a better understanding of the kinds of things that 
create difficulties for teachers in their school activities.  Please indicate your opinions about 
each of the statements below by circling the appropriate number.  Your answers will be kept 
strictly confidential and will not be identified by name.’ 
 
Efficacy to Influence Decision making 
 
How much can you influence the decisions that are made in the school? 
 
1 2 3 4 5    6 
6 
7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you express your views freely on important school matters? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Efficacy to Influence School Resources 
 
How much can you do to get the instructional materials and equipment you need? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Instructional Self-Efficacy 
 
How much can you do to influence the class sizes in your school? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get through to the most difficult students? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
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How much can you do to promote learning when there is lack of support from the home? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to keep students on task on difficult assignments? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to increase students’ memory of what they have been taught in 
previous lessons? 
4 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to motivate students who show low interest in schoolwork? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get students to work together? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to overcome the influence of adverse community conditions on students’ 
learning? 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get children to do their homework? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
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Disciplinary Self-Efficacy 
 
How much can you do to get children to follow classroom rules? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
         
 
How much can you do to control disruptive behavior in the classroom? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
 
 
How much can you do to prevent problem behavior on the school grounds? 
 
1 2 3 4 5     6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Efficacy to Enlist Parental Involvement 
 
How much can you do to get parents to become involved in school activities? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you assist parents in helping their children do well in school? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
 
        
How much can you do to make parents feel comfortable coming to school? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Efficacy to Enlist Community Involvement 
 
How much can you do to get community groups involved in working with the schools? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
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How much can you do to get churches involved in working with the school? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get businesses involved in working with the school? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get local colleges and universities involved in working with the school? 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Efficacy to Create a Positive School Climate 
 
How much can you do to make the school a safe place? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to make students enjoy coming to school? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get students to trust teachers? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you help other teachers with their teaching skills? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to enhance collaboration between teachers and the administration to 
make the school run effectively? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
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How much can you do to reduce school dropout? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to reduce school absenteeism? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get students to believe they can do well in schoolwork? 
 
1 2 3 4 5    6 7 8 9 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
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APPENDIX B 
BANDURA’S INSTRUMENT 
TEACHER SELF-
EFFICACY SCALE 
 
This questionnaire is designed to help us gain a better understanding of the kinds of things that 
create difficulties for teachers in their school activities.  Please indicate your opinions about 
each of the statements below by circling the appropriate number.  Your answers will be kept 
strictly confidential and will not be identified by name.’ 
 
Efficacy to Influence Decision making 
 
How much can you influence the decisions that are made in the school? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you express your views freely on important school matters? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Efficacy to Influence School Resources 
 
How much can you do to get the instructional materials and equipment you need? 
 
1  2  3  4  5 
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Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Instructional Self-Efficacy 
 
How much can you do to influence the class sizes in your school? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get through to the most difficult students? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to promote learning when there is lack of support from the home? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
 
 
How much can you do to keep students on task on difficult assignments? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
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How much can you do to increase students’ memory of what they have been taught in 
previous lessons? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to motivate students who show low interest in schoolwork? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get students to work together? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to overcome the influence of adverse community conditions on students’ 
learning? 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get children to do their homework? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
Disciplinary Self-Efficacy 
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How much can you do to get children to follow classroom rules? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
         
 
How much can you do to control disruptive behavior in the classroom? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
 
 
How much can you do to prevent problem behavior on the school grounds? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Efficacy to Enlist Parental Involvement 
 
How much can you do to get parents to become involved in school activities? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you assist parents in helping their children do well in school? 
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1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
 
        
How much can you do to make parents feel comfortable coming to school? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
Efficacy to Enlist Community Involvement 
 
How much can you do to get community groups involved in working with the schools? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get churches involved in working with the school? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get businesses involved in working with the school? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get local colleges and universities involved in working with the school? 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
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Efficacy to Create a Positive School Climate 
 
How much can you do to make the school a safe place? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to make students enjoy coming to school? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get students to trust teachers? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you help other teachers with their teaching skills? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to enhance collaboration between teachers and the administration to 
make the school run effectively? 
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1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to reduce school dropout? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to reduce school absenteeism? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
How much can you do to get students to believe they can do well in schoolwork? 
 
1  2  3  4  5 
Nothing  Very Little  Some Influence Quite a Bit  A Great Deal 
 
 
Please circle the best answer that applies to you 
 
1. What is your gender?  Male/Female  
2. What is your racial identity?   African American 
       White, Non-Hispanic 
       Other 
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3 What subject matter do you teach?  All (Elementary/Self-contained 
                Math 
                Science 
                        Language Arts 
                        Social Studies 
 
4 What is the context of your school? Urban 
                         Suburban 
                          Rural 
5 How many years have you taught?  1 2 3 4 5 6 7 8 9 0 
       1 2 3 4 5 6 7 8 9 0 
The researcher, with the approval of Dr. Albert Bandura (Appendix 3), modified this survey to 
only give the participants 1-5 option to line up with the one-dimensional Likert Scale to maintain 
the overall validity (see Appendix 1). The 1-5 option is the same as the original (see Appendix 2) 
options only without the interval options. Another modification to this survey was the adding of 
demographic information. This enables the researcher to analyze the data obtained from this 
survey on numerous bases:  gender, ethnicity, etc.  The demographics would provide rich data, 
and it gives the researcher the option of analyzing the data for a more quantitatively sophisticated 
[ex. using Chi Square] or not [using means and SD] approach. 
 
  
TEACHERS’ SELF-EFFICACY AND CLASSROOM MANAGEMENT 
123 
 
APPENDIX C 
Permission to Modify and Reproduce Survey Instrument 
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APPENDIX D 
Permission To Conduct Research Letter 
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APPENDIX E 
 
Interview Questions 
  
 Interview Questions for Research:  Examining the Association Between Teachers’ 
Perceived Self -Efficacy and Classroom Management Skills at A Middle School in Central 
Pennsylvania: The Importance of Teacher Efficacy Beliefs and Professional Development 
This survey is derived from Bandura’s Instrument Teacher Self-Efficacy Scale Modified 
Instrument.  Please elaborate on each question further than answered on the survey.  Your 
answers will be kept strictly confidential and will not be identified by name.   
1) Efficacy to Influence Decision-making: How much can you influence the decisions that are 
made on important school matters? 
2) Efficacy to Influence School Resources:  How much can you do to get the instructional 
materials and equipment you need? 
3) Instructional Self-Efficacy:  How much can you do to keep students on task on difficult 
assignments? 
4) Disciplinary Self-Efficacy:  How much can you do to control disruptive behavior in 
classrooms? 
5) Efficacy to Enlist Parental Involvement:  How much can you do to make parents feel 
comfortable coming to school? 
6) Efficacy to Enlist Community Involvement:  How much can you do to gather support from 
community stakeholders (i.e. colleges, businesses, churches, etc.) 
7) Efficacy to Create a Positive School Climate:  How much can you do to enhance 
collaboration between teachers and administration to make the school run effectively? 
